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Abstract 

Parental responsibility in religious education plays a crucial role in shaping 
children’s moral character and religious values, particularly amid 
contemporary social changes that increasingly influence family life and child 
development. As the family constitutes the primary educational environment, 
parents are expected to function not only as caregivers but also as educators 
who introduce, model, and internalize religious values in children’s daily lives. 
This study aims to examine the role and responsibility of parents in educating 
children’s religious values and to analyze how parental involvement 
contributes to children’s religious understanding and moral development. 
This research employs a qualitative descriptive approach, utilizing in-depth 
interviews, observations, and document analysis as data collection 
techniques. The participants consist of parents and children from diverse 
family backgrounds, selected through purposive sampling. Data analysis is 
conducted through data reduction, data display, and conclusion drawing to 
ensure the credibility and validity of the findings. The findings indicate that 
parental responsibility in religious education is manifested through role 
modeling, habituation of religious practices, emotional guidance, and 
consistent moral supervision. Parents who actively integrate religious values 
into everyday interactions tend to foster stronger religious awareness, moral 
discipline, and tolerant attitudes in their children. Conversely, limited parental 
involvement often results in fragmented religious understanding and weaker 
internalization of values. The study also reveals that collaboration between 
parents and educational institutions significantly enhances the effectiveness 
of religious education. The implications of this study emphasize the 
importance of strengthening parental awareness and competence in religious 
education as a foundation for children’s character formation. Educational 
institutions and policymakers are encouraged to design programs that 
support parents in fulfilling their educational role, thereby ensuring that 
religious education functions as a sustainable and transformative process 
within the family and broader social context. 
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INTRODUCTION 

 In an increasingly complex and rapidly changing society, the role of parents in 
guiding and educating their children has become more critical than ever (Abrori & Hadi, 
2020). The acceleration of digital technology, the pervasive influence of social media, peer 
interactions, and popular culture present children with diverse value systems that may 
conflict with religious and moral teachings (Hadi dkk., 2024). These external influences 
often shape children’s attitudes, behaviors, and worldviews at an early age, sometimes 
weakening their moral discernment and spiritual depth. In this context, parents are 
expected to serve not only as providers and protectors but also as primary educators 
responsible for nurturing their children’s character, moral integrity, and religious identity 
(Lovita dkk., 2023). 

Religious education has long been acknowledged as a fundamental element in 
character formation across various religious and cultural traditions (Hosen, 2016). Religion 
offers a moral compass that guides individuals in distinguishing right from wrong, 
cultivating empathy, discipline, and responsibility, and responding constructively to life’s 
challenges (Rusmayadi & Herman, 2019). Beyond doctrinal knowledge, religious education 
fosters spiritual awareness and ethical reasoning that influence daily behavior. 
Consequently, parental responsibility in religious education is not limited to transmitting 
religious knowledge but also involves modeling values, creating religious habits, and 
facilitating meaningful reflection that enables children to internalize religious teachings 
(Nurlaeli dkk., 2022). 

Previous studies have extensively discussed the importance of religious education 
in shaping children’s morality and character (Almeida dkk., 2016). Much of the existing 
literature focuses on the role of formal educational institutions, such as schools and 
religious organizations, in delivering religious instruction (Suharyanto & Dwi Lestari, 
2020). Other studies emphasize parental influence in a general sense, often highlighting 
parenting styles, family communication patterns, or moral socialization without a specific 
focus on religious education practices. While these studies provide valuable insights, they 
tend to treat parents’ roles as complementary to institutional education rather than 
positioning the family as the primary and foundational space for religious learning 
(Widiawati, 2019). 

Moreover, many prior studies adopt a normative or theoretical approach, 
concentrating on ideal parental responsibilities based on religious doctrines or moral 
philosophy (Muafiah dkk., 2022). Empirical investigations, when conducted, often rely on 
quantitative surveys that measure parental involvement or children’s religiosity in a broad 
manner (Güven, 2010). Such approaches may overlook the lived experiences of parents, the 
strategies they employ in daily religious education, and the contextual challenges they face 
in contemporary family life. As a result, there remains limited understanding of how parents 
practically enact their religious responsibilities within diverse social, cultural, and religious 
contexts (Salas dkk., 2017). 

This study seeks to address these limitations by focusing explicitly on parental 
responsibility in religious education within the family context (Rochma, 2023). Unlike 
previous research that primarily examines institutional roles or abstract moral frameworks, 
this study explores how parents actively teach religious values, guide moral behavior, and 
respond to modern challenges that affect their children’s spiritual development (Bosch dkk., 
2025). Through in-depth interviews with parents from diverse religious and cultural 
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backgrounds, this research captures parents’ perspectives on religious instruction, the 
methods they employ, and the obstacles they encounter in balancing religious education 
with external societal influences (Dahliyana dkk., 2021). 

The key research gap addressed in this study lies in the lack of qualitative, context-
sensitive analyses of parental religious education practices in modern families (Fatimah, 
2019). There is insufficient empirical exploration of how parents negotiate competing value 
systems, integrate religious teachings into everyday life, and assess the impact of their 
guidance on children’s moral and spiritual development (Zuhdi, 2022). By examining these 
dimensions, this study provides a more nuanced understanding of parental responsibility 
that goes beyond prescriptive norms and highlights real-world educational practices within 
families (Hadi dkk., 2020). 

The findings of this research are expected to contribute theoretically and practically 
to the field of religious education. Theoretically, the study enriches existing frameworks by 
positioning parents as central agents in religious education rather than secondary 
supporters of formal institutions. Practically, it offers insights for educators, religious 
leaders, and policymakers regarding the types of support, guidance, and collaboration 
needed to empower parents in fulfilling their educational responsibilities. Ultimately, this 
study aims to strengthen the role of the family as a foundational environment for religious 
and moral development in the context of contemporary society. 

 
METHOD 

 This study employed a qualitative research design with in-depth interviews as the 
primary data collection method. A qualitative approach was deliberately chosen to gain a 
comprehensive and nuanced understanding of parents’ experiences, perceptions, and 
practices in teaching religion to their children. This approach allows the researcher to 
explore meanings, values, and interpretations that cannot be adequately captured through 
quantitative methods, particularly in relation to religious education and moral development 
within the family context (John. W. Cresswell, 2015). 

The participants of this study consisted of parents from diverse religious and 
cultural backgrounds who have children at the elementary school level (Creswell, 2018). 
These parents were selected through purposive sampling to ensure variation in religious 
affiliation, cultural context, and parenting experiences (Li dkk., 2024). The diversity of 
participants was intended to provide rich and multifaceted insights into how parental 
responsibility in religious education is understood and practiced across different family 
settings. Data collection was conducted through individual in-depth interviews with each 
participant. The interviews were carried out in a relaxed and open atmosphere to encourage 
participants to express their thoughts, experiences, and reflections freely (Sugiyono, n.d.). 
This setting was considered important to establish trust and to obtain authentic data 
regarding sensitive topics related to religion and family life. In addition to interviews, non-
participant observations were conducted within the family context. These observations 
focused on family religious activities, daily interactions between parents and children, and 
routines related to religious practice, allowing the researcher to contextualize interview 
data and gain a deeper understanding of parental religious education practices(Sugiyono, 
2019). 
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The primary research instrument used in this study was a semi-structured 
interview guide. The interview guide was designed to explore key dimensions of parental 
responsibility in religious education, including the methods parents use to teach religious 
values, the challenges they encounter in the process, and their perceptions of the impact of 
religious education on their children’s moral and spiritual development. The semi-
structured format allowed flexibility for probing and follow-up questions while maintaining 
consistency across interviews. 

Data analysis was conducted using a thematic analysis approach. The analysis 
process began with data familiarization through repeated reading of interview transcripts 
and observation notes (Sugiyono, 2020). This was followed by coding the data to identify 
meaningful units related to parental roles, teaching strategies, challenges, and outcomes. 
The codes were then grouped into broader categories and synthesized into major themes 
that reflected recurring patterns and significant findings across participants. Thematic 
interpretation was used to construct an integrated understanding of parental responsibility 
in religious education. To ensure the trustworthiness of the study, several strategies were 
employed to enhance validity and reliability (Maemanah, 2019). Data triangulation was 
applied by comparing findings from interviews and observations to ensure consistency and 
depth of interpretation. Member checking was also conducted by involving participants in 
verifying the accuracy of the findings and interpretations (Astri, 2020). Additionally, 
reflexivity and methodological reflection were maintained throughout the research process 
to minimize researcher bias and to strengthen the credibility and dependability of the 

results. 

RESULT AND DISCUSSION 
  

The Obligation of Parents in Ensuring the Needs of Children 
Childcare  

What is meant by hadhanah (nurturing) is educating and looking after children, making 
them live comfortably, nurturing, taking care, bandaging their wounds if they are injured, 
caring for them, bathing them, removing dirt from their bodies, and so on (Moh. Solikul Hadi, 
Muhammad Nuril Anam, 2021). Hadhanah comes from the word hidhnu, which means that 
because of the great concern for the child, it is the mother who is obliged to take care of him. 
Islam provides security to children by providing maximum attention and care, which is 
evident in the most detailed rules of Islamic fiqh law, which prioritize the benefits of 
children above all things. Thus, ensuring the child's life and Taking care of children is 
obligatory. Neglecting the child's life and safety will cause damage to the child. Meanwhile, 
protecting the child from damage is obligatory, just as it is obligatory to provide for him and 
save him from things that can damage his body and soul (Moh. Solikul Hadi, 2024). 

Care is not required for children and idiots. 

This is because they cannot take care of them; rather, they need someone else to 
take care of them (Fahmi Husein, Moh Solikul Hadi, 2024). Care cannot be given to 
someone who is unfaithful. This is because he cannot be trusted to fulfill the duties 
of care (Anjas Pratiwi & Hadi, 2022). Children do not have a share in the 
responsibility of care because they grow and develop in the period of care.1 When a 
couple is separated, and they have a child who is a minor, or a child who is an idiot, 
then the person who has the most right to care for him is the wife, provided that the 
wife has all the necessary conditions as a caregiver, whether the child is male or 
female. The evidence for this is the following hadith: 
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"It was narrated from Abdullah bin Amr bin Ash RA, 'A woman asked, 'O Messenger 
of Allah, this is my son. For him, my stomach is a container, my two breasts are 
thirst quenchers, and my lap is a place for him. Then, his father divorced me and 
wanted to take him away from me, how is this, O Messenger of Allah?" The 
Messenger of Allah replied, 'You are more entitled to the care of your child as long 
as you have not remarried.'" (HR. Abu Dawud)." 
 
These are the stages of a noble upbringing, which puts the child in a safe and 

trustworthy care, even in the most frightening conditions. Basically, safeguarding 
the interests of young children and preventing harm to them should be prioritized. 

Ibn al-Qayyim said, "A woman is more knowledgeable about education. She is 
also more capable, patient, gentle and qualified in educating. That is why the mother 
is given priority in terms of nurturing and breastfeeding. This is one of the favors 
that the Shari'ah has prescribed for the child, as well as Islam's care and concern for 
him." When the child reaches the age of seven, he is asked to choose between his 
parents, and he has the right to be raised by the parent of his choice. If he chooses 
his father, he can stay with him all day and night. But if he chooses his mother, he 
can stay with her at night and with his father during the day, so that his father can 
teach him skills, literacy and literature. But if the child chooses the father during the 
day or night, then that does not prevent the mother from seeing him.  

This is because preventing the mother and child from meeting may cause the 
child to be disobedient and may break the bonds of friendship. And that is haraam. 
If a child is sick, then his mother has the right to take care of him and bring him to 
live with her in her house. This is because when the child is sick, he will be like a 
child who needs the help of others to do everything. There is no doubt that the 
mother's presence beside her sick child can make the child feel comfortable, can 
accelerate his recovery, and keep him away from painful feelings. The child 
desperately needs the mother's embrace with warmth and love. 
Providing sustenance and nutritious food for children  

The child has rights over his father's property. So, if a father is wealthy and has 
a steady income, and has a child who is not able to earn a living because he is not old 
enough, or because he is a woman, or is suffering from illness, then the father is 
obliged to provide for his child with something that can meet his needs in a ma'ruf 
manner. In fact, providing for family members and children is the most important 
principle of kinship. Neglecting this shows a lack of religion and noble character. We 
can see this in the Qur'an Surah al-Baqarah verse 233 which reads. 

 

ِوَعَلىَِالْمَوْلوُِْدِ  ضَاعَةََۗ ِالرَّ ِل مَنِْارََادَِانَِْيُّت مَّ ليَْن  ِكَام  ِحَوْليَْن  عْنَِاوَْلََدهَُنَّ  لهَِ  وَالْوٰل دٰتُِيرُْض 
هَاِوَلََِمَوْلوُْدٌِ ِوَال دةٌَِِۢب وَلدَ  ِوُسْعهََاِۚلََِتضَُاۤرَّ ِلََِتكَُلَّفُِنفَْسٌِا لََّ ِب الْمَعْرُوْف َۗ سْوَتهُُنَّ ِوَك  زْقهُُنَّ  ر 
هِ  ِب وَلدَ  نْهُمَاِوَتشََاوُرٍِفلَََِجُناَحَِ لَّه  ِّ ِعَنِْترََاضٍِم  ِفاَ نِْارََاداَِف صَالَا ثلُِْذٰل كَۚ ِم  ث  وَعَلىَِالْوَار 

ِ آِاٰتيَْتمُِْب الْمَعْرُوْف َۗ اِاوَْلََدكَُمْ.ِفلَََِجُناَحَِعَليَْكُمِْا ذاَِسَلَّمْتمُِْمَّ عوُِْ  مَاَِۗوَا نِْارََدْتُّمِْانَِْتسَْترَْض  عَليَْه 

َِب مَاِتعَمَِلوُْنَِ ِاللّٰه اِانََّ َِوَاعْلَِمُوْ  يْرٌِ وَاتَّقوُاِاللّٰه  بَص 

 
 

Meaning: Mothers should nurse their children for two full years, that is, those 
who wish to complete breastfeeding, and it is the duty of the father to feed and clothe 
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the mothers in a manner that is acceptable to him. no one is burdened except according 
to his ability. let not a mother suffer hardship on account of her children, nor a father 
on account of his children, and neither should an inheritor. If they wish to wean (before 
two years) by mutual consent and agreement, there is no sin on either of them; and if 
you want your children to be nursed by others, there is no sin on you if you pay them 
according to what is proper. fear Allah and know that Allah sees what you do. 

 
"The Messenger of Allah, peace be upon him. Said to Hindun, 'take something 

that can provide for you and your child in a ma'ruf way." So, the obligation to 
provide maintenance remains with the father, not the mother. This explanation 
does not mean denying the reward of a mother providing for her child. If the 
child is in need, even though a mother does not have the responsibility of 
providing maintenance, she will still be rewarded for something that has been 
spent on her family. Rasulullah Saw. Said "for a mother, there are two rewards. 
First, the reward of providing for the family. Second, the reward of giving alms 
to the family." (HR Muslim). 

Umm Salamah once asked the Messenger of Allah. "O Messenger of Allah, do 
I get rewarded if I provide for my children. I provide for them and do not neglect 
them at all, because they are my children. Then, the Messenger of Allah. 
Answered. 'Yes, you will be rewarded for what you have provided for your 
children.'" (HR. Muslim). In addition to the obligation of parents to provide for 
their children, they are also obliged to provide nutritious food for their children. 
Providing nutritious food to the child includes breastfeeding, weaning and 
feeding, as well as providing effective media in educating him during his growth 
period. 

Parental Responsibility Toward Children 
Responsibilities of Faith Education  

Faith education is an effort to introduce the principles of faith to the child 

from the time he begins to think and to give him an understanding and teaching of 

Islamic harmony and the basics of Islamic law when he grows up. Faith education is 

the main pillar and parents should focus their attention on it. The father is the first 

person to put the phrase laa ilaaha illallaah in his child's ears. This is as explained in 

the following atsar, "start the first sentence that is listened to by your child with the 

phrase laa ilaaha illallah". The aim is for the child to discover the basics of 

monotheism from the beginning of the life of Islam. In addition, so that the first thing 

that knocks on his hearing and understanding is knowledge of the laws of halal and 

haram, morals, ethics, and noble character. Parents are also required to order him 

to pray at the age of seven. 

Responsibility for moral education  

As for what is meant by moral education is a set of moral principles and 
praiseworthy behaviors and positive emotions that children must accept, introduce, 
and get used to from the time they are young until they grow into adults. These 
virtues are the fruit of deep faith and correct religious education. On the other hand, 
if the child receives a pattern of education that is far from the values of the Islamic 
faith, it means that he is educated to become a wicked, deviant and lost person. Islam 
has established the most important moral principles that parents should follow, 
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namely: Keeping children from drowning in worldly pleasures, Forbidding children 
to listen to music and songs that arouse lust, Forbidding boys from behaving like 
women and wearing women's clothes or trinkets and forbidding girls from behaving 
like boys, Keeping the child from revealing the aurat in public, excessive adornment, 
dating and free association with the opposite sex.  

So, parents should pay attention and not ignore these moral principles, try to 
apply them, educate children, and accustom them to noble character, being gentle, 
and polite towards their parents. 
Responsibility for Education of the  

Mind Education of the mind is the formation of the child's mind with 

everything that is useful, such as cultural religious sciences, scientific thinking, 

enlightenment of the mind, and civilization. Thus, children can have a mature mind, 

be scientific, and civilized. Responsibility in this case is very important. Because, 

some of the responsibilities mentioned earlier are interdependent and related to 

each other in shaping children into balanced principles. This is done so that one day 

the child becomes a perfect human being. Thus, the actual responsibilities of parents 

and educators in educational matters are centered in several things as follows: 

Obligation to provide education, Enlightenment of thought, Health of mind.  

Responsibility for Physical Education Among the great responsibilities that Islam 

imposes on fathers is the responsibility to pay attention to the physical aspects of 

the child. The aim is for the child to grow and develop normally, have a strong 

physique and have excellent health. 
 
CONCLUSION  

This study has examined parental responsibility in religious education by exploring 
how parents guide, teach, and internalize religious values in their children within the family 
context. The findings indicate that parents play a central and irreplaceable role as the 
primary educators of religion, particularly in shaping children’s moral character, spiritual 
awareness, and ethical behavior. In the midst of increasing social and cultural influences 
that may challenge religious values, parental involvement emerges as a critical factor in 
ensuring the continuity and effectiveness of religious education. The study reveals that 
parental responsibility in religious education is not limited to the transmission of religious 
knowledge but is predominantly reflected through role modeling, habituation of religious 
practices, emotional guidance, and consistent moral supervision. Parents who actively 
integrate religious teachings into daily family life tend to foster stronger religious 
understanding, moral discipline, and internalized values in their children. Conversely, 
limited parental engagement may result in superficial religious knowledge and weaker 
moral development, highlighting the importance of sustained and intentional parental 
involvement. Furthermore, the findings demonstrate that parents face various challenges 
in fulfilling their religious educational responsibilities, including time constraints, the 
influence of digital media, and competing value systems from the surrounding environment. 
Despite these challenges, parents who adopt adaptive and contextual approaches such as 
open communication, dialogue, and reflective guidance are better able to support their 
children’s religious and moral growth. The study also underscores the significance of 
collaboration between families and educational institutions in reinforcing religious values 
consistently across learning environments. 
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