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Abstract
This research discusses the scale analysis of multicultural guidance
instruments on students at Madrasah Aliyah Al Huda Cikalongwetan. West
Bandung Regency. The following are the results of the Validity Test and
Reliability Test of the research instrument scale regarding multicultural
counseling. This Validity Test uses Pearson Correlation to determine the
extent to which each item in the measurement instrument correlates with
the total score. In the table presented, 67 items (X1 to X67) were tested. The
Pearson Correlation value for each item ranges from 0.738 to 0.881,
ARTICLE INFO indicating that each item has a strong relationship with the total score. The
Article history: significance value for all items was 0.000, which is well below the

Received significance level of 0.05. This indicates that the correlations found do not
March 31,2024 occur by chance and are highly statistically significant. Based on the validity
Revised test results, all items (X1 to X67) were declared valid. This is indicated by the
May 03,2024  high Pearson Correlation Value and the very low significance value (0.000).
Accepted Thus, the measurement instrument used can be considered valid to measure

May 10,2024  the intended construct. The Reliability Test results show that the
measurement instrument consisting of 67 items has a Cronbach's Alpha
value of 0.991. This value is very high and close to 1, which indicates that the
instrument has excellent internal consistency. In other words, the items in
this instrument consistently measure the same construct, so they can be
relied upon to produce stable and accurate data. This high Cronbach's Alpha
value provides confidence that the instrument can be used with confidence
in research to measure the variable in question
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INTRODUCTION

Indonesia, as the largest archipelagic country in the world, has an extraordinary
cultural wealth. From Sabang to Merauke, from Miangas to Rote Island, every corner of the
country holds countless cultures. Badan Pusat Statistik (BPS) noted that in 2022,
Indonesia consists of 34 provinces, each of which has different cultural peculiarities,
languages, and traditions.

Every province, even every county and city, has a unique and fascinating cultural
heritage. For example, in West Java, there is an elegant and stunning Sundanese dance,
while in North Sumatra there is traditional carving art that is rich in meaning. In addition,
the typical cuisine of each region is also an inseparable part of Indonesia's cultural wealth.
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Starting from savory Padang satay, and delicious rendang, to fried rice which is a favorite
dish in every corner of the country.

Education is one of the key aspects in the development of a nation, and in the
current context of globalization, education is not only concerned with the transfer of
knowledge but also with the holistic development of individuals (Siregar, 2017). One of
the important elements in this holistic development is the mental and emotional well-
being of students. Guidance and counseling in schools are one of the most important
means of supporting this welfare (Azwar et al., 2022).

In the context of education, multicultural guidance becomes very important
(Setiawan, 2022). School counselors who understand and value students' cultural
diversity can provide more effective support in addressing challenges that may arise from
cultural differences. School counselors can also help students to understand and
appreciate diversity, as well as build interpersonal skills needed to interact with people
from different cultural backgrounds (Wulandari, 2017). In the context of education in
Indonesia, where there are various ethnicities, cultures, and religions, multicultural
guidance is becoming increasingly important (Saidah & Annajih, 2022).School counselors
who understand and can manage this diversity can provide more effective support to
students, help them overcome challenges, and maximize their potential (M. E. Wibowo,
2018)

Thus, the multicultural guidance approach in schools is not just about providing
guidance and counseling services to students from different cultural backgrounds, but also
about creating an inclusive and supportive learning environment for all students (Rostini
et al., 2021).Through this approach, it is hoped that each student can feel accepted and
valued so that they can achieve their academic and personal potential to the maximum (A.
Wibowo & Anjar, 2017). The purpose of this article is to analyze and select a scale of
research instruments regarding multicultural guidance for students at Madrasah Aliyah Al
Huda Cikalongwetan, West Bandung Regency.

METHOD

The data used is numerical data, so with the type of data available, this research is
included in the type of qualitative research. This study uses product moment analysis to
determine the level of validity and reliability of the instruments used.

Historically, validity is defined as an assessment of the extent to which the
instrument used measures what the instrument measures (Ary et al, 2010). Another
opinion states that validity depends on whether the statements (items) compiled in a
survey or test cover all the material to be measured (Budiastuti & Bandur, 2018). Validity
in a test allows researchers to assess whether the test is able to measure what is being
measured. From the three opinions presented, it can be concluded simply that, validity is a
method used to be able to determine the level of alighment between what is measured and
what is to be measured. A test that is declared valid specifically intended for a study, will
not represent the validity value in other studies. In other cases, for example, if a test with
regard to the purpose is tested and then validated, it may not be valid if the test is used for
a different purpose a different purpose (Sidauruk, 2012).

On the other hand, there is instrument validity, which is almost the same as the
definition of validity, namely the validity of the instrument shows the level of accuracy of
an instrument in finding the measurement value of what is to be measured (Haq, 2022).
An instrument that is declared valid means that the instrument can be used in the research
conducted and can add to the quality of the research. Instrument validity testing can be
done with various concepts, including; Construct-validity, Content-validity, and External-
validity. The concept of Construct-validity must be explained with different inductive and
deductive conclusions. In other words, one method of demonstrating validity is likely to
fail (Sugiyono, 2020). Categories of instrument validation levels are classified into several
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levels as proposed by Guilford as follows:
1) 0.80 <rxy 1.00 Very high validity
2) 0.60 < rxy 0.80 High validity
3) 0.40 < rxy 0.60 Medium validity
4) 0.20 <rxy 0.40 Low validity
5) 0.00 <rxy 0.20 Very low validity
6) rxy 0.00 Invalidity

Whereas the reliability of a measuring instrument is the level of consistency with
which it measures whatever it measures. This quality is very important in every type of
measurement. Reliability can be specifically defined as the consistency that occurs in a
series of methods, conditions and results obtained. This opinion explains that reliability is
a consistent test of research results in various conditions (place and time) that are
different (Yusup, 2018). In general, reliability shows a value that means the range of
values of an instrument to be trusted and reliable in representing what is happening and
also being researched. In some ways, reliability has similarities with validity, the
similarities in question are in the relationship between the two data validity test
techniques, and the features brought by the two techniques are improving the quality of
the instrument and improving the quality of the results of a study. The high and low level
of reliability of an instrument can be measured by the reliability coefficient value, the
magnitude of this coefficient ranges from 0 to 1 (Haq, 2022).

In this study, it is very important to take samples to be able to minimize the scope
of the research, in the process the researcher uses the random sampling method, which is
adjusted to the existing population and is considered to be more focused on research
objectives and not too much irrelevant data is taken in the study. Data was collected by
distributing questionnaires to 350 respondents, from which the questionnaire will be
tested for validity and reliability to maintain the quality of the research conducted. Testing
begins with inputting data into the IBM SPSS Statistics 26 application for basic
recapitulation of values to obtain values that will be used or entered into the formulas
used.

RESULTS AND DISCUSSION

Multicultural guidance is a guidance and counseling approach that takes into
account the cultural diversity and background of individuals in the coaching process
(Habibah, 2019).This approach emphasizes recognition of cultural differences as well as
efforts to understand, appreciate, and respond to the needs of individuals with diverse
cultural backgrounds (Sue et al., 2022). Multicultural guidance is an approach that
integrates knowledge of culture in the guidance and counseling process (Rifani, 2022). It
recognizes that individuals have experiences, values, and beliefs that are influenced by
their cultural background (Bastomi, 2022).

In the context of youth development, multicultural guidance can help adolescents
develop a better understanding of their cultural identity, increase self-confidence, and
help them plan for a successful future in a multicultural environment (Harahap &
Maryolo, 2018). The importance of this approach also lies in its ability to promote
respect for cultural diversity and reduce conflicts that may arise due to such differences
(Yusuf, 2016).

Multiculturalism in the context of guidance refers to an approach that takes into
account and values cultural diversity in the guidance and counseling process (Randj,
2023). This approach aims to increase understanding, tolerance, and appreciation of
different cultures (Yusnita et al., 2023).

Multicultural guidance is a counseling approach that pays attention to and
respects the diverse cultures, values, and backgrounds of individuals in the counseling
process (Hastiani & Rahmi, 2021). It recognizes that each individual has a unique life
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experience, influenced by their culture, values, and background (Wangsanata, 2022). In

an educational context, multicultural guidance aims to help students from diverse

backgrounds reach their full potential in an inclusive educational environment (Abrori,

2024).

The importance of recognizing and respecting students' diverse cultures, values,
and backgrounds in the context of education is immense (Tere, 2021). By recognizing
and respecting such diversity, we can create an inclusive and supportive learning
environment for all students. It can also help to increase understanding and tolerance
among students and provide more relevant support according to individual needs
(Rahmawati, 2021). Moreover, this approach can also prepare students to interact in an
increasingly multicultural society, while reducing discrimination and prejudice in
educational settings (Arsih et al.,, 2023). Multicultural counseling in schools is a very
important approach in supporting students to deal with the complexities of cultural and
social diversity in modern society (Suwartini & Wiranto, 2021). With increasing
globalization and human mobility, school environments are becoming increasingly
culturally and socially diverse (Seprianto et al., 2023), in this context, multicultural
counseling provides a strong foundation for understanding and addressing the
challenges students face, as follows:

1) The Complexity of Cultural and Social Diversity in Modern Society
Modern societies are characterized by complex cultural and social diversity.
Globalization has brought about major changes in the composition of the population,
with many countries becoming home to people from various cultural and ethnic
backgrounds .. In Indonesia, for example, we have more than 300 ethnic groups with
different languages and cultures. In the school setting, this cultural and social
diversity is reflected in the diversity of students from different ethnic, religious, and
cultural backgrounds. This can create challenges in terms of interactions between
individuals, lack of understanding, stereotyping, and even intercultural conflict
(Haryanti & Prasasti, 2023).

2) The Effect of Cultural and Social Diversity on Students
Cultural and social diversity has a significant influence on students. They can
experience difficulties in adjusting to a school environment that is different from
their own cultural background. This can affect their emotional and psychological
well-being, as well as academic and social performance (Mulyani et al., 2022). For
example, students who come from ethnic minority backgrounds may face pressure
to conform to the majority culture at school. They may also experience negative
stereotyping or discrimination, which can negatively impact their self-esteem and
motivation to learn (Khoirunnisa, 2018).

3) The Importance of Multicultural Counseling in Schools
Multicultural counseling in schools has become very important to help students deal
with the challenges arising from this cultural and social diversity. This approach
involves an in-depth understanding of the student's culture and values and the
recognition of diversity as richness (Pradika et al., 2024).

The role of school counselors in helping to build cultural awareness is very
important in the context of multicultural counseling (Pabbajah et al.,, 2021). Cultural
awareness is a deep understanding of cultural norms, values, beliefs, and practices that
influence individuals in their interactions with the environment (Aisah & Ruswandi,
2020), here are some of the roles of school counselors in building cultural awareness:

1) Deep Understanding of Culture: School counselors should have a deep
understanding of the various cultures that exist in society, including their underlying
values, norms, and beliefs. This helps the school counselor in understanding how
culture affects the way students understand themselves and the world around them
(Nuzliah, 2016).
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2) Supporting Students in Identifying and Exploring Their Cultural Identity: School
counselors assist students in identifying how their cultural identity affects their
understanding of themselves and their interactions with the outside world. This
helps students understand more deeply about their cultural origins and how it
affects the way they think and act (Nursalim, 2020).

3) Facilitating Effective Intercultural Communication: School counselors assist students
in developing effective communication skills in cross-cultural contexts. This involves
developing the ability to understand and respond to cultural differences with
sensitivity and respect (Khowatim, 2020).

4) Encouraging Respect for Diversity: School counselors play an important role in
encouraging appreciation of cultural diversity among their students. This involves
helping students to appreciate cultural differences as a source of richness and not as
an obstacle (Limbong, 2018).

5) Providing Culturally Sensitive Counseling Services: School counselors provide
culturally sensitive counseling services, which recognize and respect students'
cultural values, norms, and beliefs. This helps to create a safe and supportive
environment for students to fully express themselves (Mustaqim, 2021).

6) Supporting Cultural Integration: School counselors help students experiencing
cultural change, such as immigrants or people moving to a different cultural
environment, to integrate their old culture with their new culture. This helps
students to build a strong and balanced cultural identity (Nurmalasari & Widiyanti,
2018).

7) Building Cultural Awareness in the Community: School counselors also have a role to
play in building cultural awareness in the wider community, through outreach,
workshops, and other educational programs. This helps to increase understanding
and appreciation of cultural diversity in the community as a whole (Kurniawati &
Sa’adah, 2022).

The application of multiculturalism in guidance can help create an environment
that is inclusive and respectful of cultural diversity. It also helps in promoting equality
and equity in guidance and counseling services (Elizar, 2018). Multicultural guidance is a
highly relevant approach in today's global context, where intercultural interactions are
on the rise. This approach not only recognizes cultural diversity, but also values it as a
valuable asset in shaping individual and community identity (Sumadi, 2016). Through a
deep understanding of various cultural backgrounds, values, and beliefs, multicultural
guidance enables counselors to provide more sensitive and relevant services to students
in schools (Suryani & Mufidah, 2019), some of the main principles that underlie
multicultural guidance according to Suryani and Mufidah (2019) are as follows:

1) Justice
The principle of justice emphasizes the importance of providing guidance services
that are fair to all students, regardless of their cultural background or other
identities. This involves eliminating discrimination and disparities that may exist in
guidance services.

2) Recognition
The principle of recognition refers to the importance of recognizing and respecting
students’ cultural diversity and identity. This includes recognizing different cultural
values, beliefs, and practices.

3) Equity
The principle of equity emphasizes that every student has the same right to access
and benefit from guidance services, without discrimination or exclusion.

4) Effective Communication
This principle emphasizes the importance of effective communication between
school counselors and students from different cultural backgrounds. This includes
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the wuse of appropriate language and a deep understanding of cultural
communication norms.

5) Community Involvement
This principle emphasizes the importance of involving the community in the
guidance process so that the services provided are more relevant and have a positive
impact on the community as a whole.

The instrument in this study to measure the multicultural guidance variable is a
questionnaire. Questionnaires are the most commonly used instruments in research to
measure variables that are subjective, such as attitudes, opinions, or perceptions. The
answer options in this instrument can include a Likert Scale with levels from “strongly
disagree” to “strongly agree”. The following are the results of the Validity Test and
Reliability Test of the research instrument scale regarding multicultural counseling. This
Validity Test uses Pearson Correlation to determine the extent to which each item in the
measurement instrument correlates with the total score. In the table presented, 67
items (X1 to X67) were tested. The Pearson Correlation value for each item ranges from
0.738 to 0.881, indicating that each item has a strong relationship with the total score.
The significance value for all items was 0.000, which is well below the significance level
of 0.05. This indicates that the correlations found do not occur by chance and are highly
statistically significant. Based on the validity test results, all items (X1 to X67) were
declared valid. This is indicated by the high Pearson Correlation Value and the very low
significance value (0.000). Thus, the measurement instrument used can be considered
valid to measure the intended construct.

Reliability Statistics

Cronbach's
Alpha M of ltems

A 67

The Reliability Test results show that the measurement instrument consisting of
67 items has a Cronbach's Alpha value of 0.991. This value is very high and close to 1,
which indicates that the instrument has excellent internal consistency. In other words,
the items in this instrument consistently measure the same construct, so they can be
relied upon to produce stable and accurate data. This high Cronbach's Alpha value
provides confidence that the instrument can be used with confidence in research to
measure the variable in question.

CONCLUSION

The need for multicultural guidance in schools is critical given the complexity of
cultural and social diversity in today's modern society. Modern societies are characterized
by complex cultural and social diversity, making multicultural guidance an effective tool in
helping students in schools deal with the challenges arising from cultural and social
diversity. Multicultural guidance is a highly relevant approach in today's global context,
where intercultural interactions are on the rise. This approach not only recognizes cultural
diversity, but also values it as a valuable asset in shaping individual and community
identity. Through a deep understanding of various cultural backgrounds, values, and
beliefs, multicultural guidance enables counselors to provide more sensitive and relevant
services to students in schools. Some of the main principles that underlie multicultural
guidance according to Suryani and Mufidah (2019) are as follows: (1) Justice, (2)
Recognition, (3) Equity, (4) Effective Communication, and (5) Community Involvement.
The Reliability Test results show that the measurement instrument consisting of 67 items
has a Cronbach's Alpha value of 0.991. This value is very high and close to 1, which
indicates that the instrument has excellent internal consistency. In other words, the items
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in this instrument consistently measure the same construct, so they can be relied upon to
produce stable and accurate data. This high Cronbach's Alpha value provides confidence
that the instrument can be used with confidence in research to measure the variable in
question.
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