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ABSTRACT

Educational internship programs play a critical role in developing teacher
competency by integrating theoretical knowledge and classroom practice.
However, gaps between program design and field implementation, particularly in
student readiness and stakeholder coordination, remain a challenge. The current
mixed-method evaluative research examined the effectiveness of the internship
program based on the CIPP model, covering context, input, process, and product
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INTRODUCTION

. Heretofore, internship programs are a fundamentally important component of teacher
education. These programs bridge theoretical knowledge and the actual teaching experience
practiced in real classrooms (Fanshawe et al., 2023; Lerdnoz-Iglesias et al., 2023; Listyani, 2025).
Currently, most contemporary education systems need competent and professional teachers.
These situations push teacher education institutions to run integrated programs with the
capability of providing theoretical mastery, practical competency development, and professional
dispositions (Jenssen & Haara, 2024; Resch et al., 2024; Tang et al., 2017). These demands bring
consequences to the internship program, as the central role is facilitation in terms of the transition
from knowledge acquisition to professional practice.

In the broader context of global educational reform, teacher professionalization has
shifted from traditional training toward more dynamic, clinical-based models. In the present
days, the current educational paradigms require pre-service teachers with subject material
cognitive mastery and adaptive pedagogical capacities. Those two matters are important to
navigate diverse, technology-rich, and inclusive contemporary classrooms (Ajani, 2024;
Matsumoto-Royo & Ramirez-Montoya, 2021). Therefore, many teacher education institutions,
abbreviated as TEls, put their efforts into restructuring their clinical experience. They attempt to
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ensure that internship programs provide scaffolding to realize professional identity formation
instead of merely isolated and end-of-program requirements.

The shift from the nature of end-of-program requirements to a scaffolded program
recalibrates the alignment mechanisms of universities, especially the courses, with the actual
field. This recalibration ensures the internship's structural design could foster critical reflection
and real-time responsive pedagogy within real-time educational ecosystems (Fanshawe et al.,
2023; Garcia-Lazaro et al., 2025).

In developing countries and developing educational systems, for example, Indonesian
higher education, the recalibration or the transformation is obviously seen in the Merdeka Belajar
Kampus Merdeka, MBKM, policy and the revitalization of Pengenalan Lapangan Persekolahan, PLP.
The policy and revitalization require internship program expansions, starting from scope,
duration, and collaborative structure. They are useful to guarantee immediately employable and
adaptable graduates (Dewi et al., 2023; Suyatno et al., 2023).

The immediate necessity to apply these grand educational designs may pose operational
strains. Thus, institutions must respond to the changes to manage complex logistics and maintain
high academic and professional standards. This situation, a macro-level policy and micro-level
reality juxtaposition, requires continuous investigation of internship framework operation based
on various institutional constraints and regional disparities.

From a pedagogical perspective, internships draw upon the principles of experiential
learning. This learning suggests learners to acquire knowledge from direct participation in
authentic and reflective practice (Girvan et al., 2016; Kolb, 1984; Morris, 2020). Through this
process, pre-service teachers could develop core competencies, including pedagogical,
professional, social, and personal competencies to realize effective teaching. Empirical studies
consistently demonstrate that field practice experiences significantly improve pre-service
teachers’ self-efficacy, instructional skills, and classroom management abilities (Gurvitch &
Metzler, 2009; Kakazu & Kobayashi, 2023).

Experiential learning, within the context of teacher education, does not automatically
provide outcomes from mere exposures to classroom environment. This experiential learning
needs a continous, deliberate cycle of action, feedback, and critical reflection of the action. The
realization is - the neccessity of structured reflective mechanism. This matter is important to
prevent conventional and teacher-centric perspectives or outdated pedagogical norms while
spending time in schools. The prevention is also useful for pre-service teachers since they may
struggle within the field environments (Resch et al., 2024; Rogge & Herzig, 2025).

The transformative potential of an educational internship, to respond with the problem,
relies on the effectiveness of field experience to facilitate cognitive dissonance. This effort could
prompt pre-service teachers to reconsider their assumptions and examine their instructional
decision efficacy against the existing theoretical frameworks (Li & Huang, 2024; Sari et al., 2024;
Xu, 2025).

Furthermore, the holistic development of teacher competencies, such as the pedagogical
skills, subject-matter expertise, social adeptness, and personal maturity, must have actual
realization on the field practice. Although university curriculum offers the conceptual scaffolding
for developmental psychology and lesson design, these concepts are examined and integrated
within the unpredictable social matrix of the school classroom. Thus, pre-service teachers must
immediately learn to manage student behavior, differ instructions for various learners,
collaborate with school staff, and establish professional emotional regulation (Moreira et al., 2023;
Ranta et al., 2023).

This developmental trajectory could successfully appear but requires individual
resilience of students and the structural affordances from both the universities as the pre-service
teacher providers and the partner schools. This matter makes internship programs an inherently
systemic and relational endeavor (Krisdianata & Mbato, 2022; Soleas & Hong, 2020).
Unfortunatelyl, based on the actual situation, educational intershp programs have no optimal
practices. Many studies reveal both structural and operational challenges that limit internship
effectiveness. Those challenges are observable from the misalignment between university-based
preparation and school-based practice (Resch et al., 2024; Tavener et al., 2021). This misalignment
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also leads to a theory-practice gap that makes pre-service teacchers struggle to realize abstract
pedagogical concepts into concrete classroom strategies. This problem leads to failing internship
program to completely achieve the targeted outcomes, including the problem to achieve higher-
order competencies starting from reflective thinking and adaptive expertise.

The gap, between theory and practice, remainst to be a resilient dilemma within
contemporary teacher education literature. Scholars have frequently characterized this
phenomenon as a “two-worlds pitfall.” In this situation, university faculties advocate progressive
and student-centered methodologies. However, these methodologies clash sharply with the
pragmatic, traditional, and assessment-driven routines that dominate actual school
environments. The clash therefore occurs between university-based methodologies and school-
based routines (Resch et al., 2024).

In the actual implementation, pre-service teachers often encountered a very different
organizational culture, for example organization with curriculum coverage priority and
bureaucratic compliance instead of innovative pedagogical experimentation. This situation
becomes a cultural disconnect so that students are forced to perform tactical compliance. In this
situation, they abondon their university-learned progressive framework and obey and cooperate
with schools. This reality undermines the long-term professionalization objectives of internship
programs (Brown et al., 2023; Grgi¢ & Jutzi, 2024).

Many previous studies identified student readiness, mentoring quality, and institutional
coordination. They found these aspects determine the success of internship program (Garcia-
Léazaro et al., 2022; Liu et al., 2025). However, in the reality, many pre-service teachers followed
internship programs without excellent preparations. Thus, they were lack of classroom
management, lesson planning, and communication skills. Consequently, they had low
performances in real teaching (Adams et al., 2022; Bach, 2019; Li et al., 2022).

Simultaneously, various supervisory practices from university superiors and mentor
teachers bring inconsistent learning experience. Another problem deals with the emerging
complexion of effectiveness evaluations (Bjerndal et al., 2024; Celik & Zehir Topkaya, 2024). Thus,
institutions must promote systematic and comprehensive evaluations of internship programs to
manage those challenges. One of them, and the widely used, is CIPP or context, input, process,
and product model since it has holistic approach in terms of program evaluation (Daniel
Stufflebeam Harold & McKee, 2003; Meiklejohn et al., 2023; Warju, 2016).

The effort of understanding the operational problem of internship programs requires a
comprehensive examination dealing with student readiness and mentoring quality. In this case,
student readiness is not only an academic grade reflection but encompasses psychological
fortitude, emotional intelligence, and proactive communication capacity (Repi et al., 2025). Thus,
student-teacher employment without excellent socio-emotional preparation may lead cognitive
load of simultaneous classroom management and instructional delivery to severe burnout and
career disillusionment (Becker et al., 2025).

Concurrently, the quality of mentoring provided by school-based mentor teachers
represents a critical pivot point. Many mentor teachers are selected based on seniority instead of
their capacity for instructional coaching or adult mentorship frameworks. As a result, mentoring
practices often lapse into subjective evaluation and superficial feedback. These practices also lack
rigorous and data-driven feedback loops that are necessary to foster deep pedagogical
transformation (Jenssen & Haara, 2024). Compounding these individual challenges is the
pervasive lack of institutional coordination between higher education institutions and partner
schools. In many educational jurisdictions, universities operate as detached entities and simply
“drop” student teachers into schools. This placement often occurs with minimal collaborative
dialogue regarding curriculum alignment, assessment rubrics, or shared expectations
(Weerakoon & Careemdeen, 2023).

The communication absence may lead to a completely different evaluation. This situation
indicates that university supervisors and school-based mentor teachers operate separately while
evaluating. This situation puts pre-service teachers in ideal instructional and pedagogical
conflicts. This non-integrated and tripartite communication channel breaks co-construction of
internship experience between the university and schools. Consequently, the operational
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efficiency of the program inevitably deteriorates, and a potentially transformative learning
experience becomes a source of systemic frustration (Goldshaft & Sjolie, 2024; Karal Eyiiboglu,
2024).

The CIPP model allows researchers to assess both program output and the contextual
relevance, resource adequacy, and contributed implementation process for the program. These
superiorities make the model fit to evaluate complex educational programs, such as internship
(Lee et al., 2019; Yoshany et al., 2025).

However, despite the wide-ranged implementation, CIPP model implementation
remains descriptive and procedural. Most studies only focused on the individual component
effectiveness measurement without critical correlation test among the components or perspective
consideration from various stakeholders (Clores & Manalo, 2025). Thus, the findings may present
simplified perspectives about program effectiveness, ignoring the dynamic and overlapping
features of the internship program.

The observed limitations provide a significant gap in the current literature. Thus,
internship program is useful to operate as multi-factor system. In this case, the system involves
universities, schools, lecturers, mentor teachers, and students. In the systems, each party has
distinct roles, expectations, and experiences. However, previous studies rarely examined the
interactions and effects among those perspectives toward program effectiveness. The previous
studies mostly focused on internship evaluation from a single perspective, such as from student
or institution. This matter leads to partial and potentially biased conclusions. The absence of a
multi-stakeholder analytical framework also hinders researchers to identify program
implementation inconsistency. The researchers could not identify whether lecturers might
perceive a program as effective or students perceive the program ineffective. These matters
indicate communication, supervision, and support system problems. Thus, the absence of
multiple perspective incorporation could not reveal these discrepancies and reduce practical
value of evaluation findings.

Another crucial gap deals with an integrated evaluation framework with competency-
based teacher education. In this research, the CIPP model has an excellent program evaluation
structure. However, this model cannot explicitly connect evaluation outcomes with the
development of specific teaching competencies. Consequently, researchers still have a limited
understanding of how different aspects of internship programs contribute to competency
development, including reflective practice, innovation, and adaptability. In this research, the
researchers responded to the gaps by proposing a multi-stakeholder approach to CIPP-based
evaluation. This proposed model provides a more comprehensive and nuanced understanding of
internship effectiveness. By integrating the perspectives of university supervisors, mentor
teachers, and students, this study attempts to reveal not only the strengths and weaknesses of the
program but also the underlying factors that shape stakeholders” perceptions and experiences.

The significance of this approach lies in its potential to reveal the stakeholder perception
asymmetry. This suggests that different actors interpret and evaluate the same program
differently. Thus, this concept plays a crucial role in internship programs because interactions
among stakeholders strongly shape learning outcomes. The current research provides a
comprehensive understanding about internsip program mechanism in practice by identifying
and analyzing those asymmetries.

The current research aligns with the recent educational research development,
emphasizing on the importance of integrated and participatory evaluation approaches (Curtis et
al., 2021; Ryder & Browne, 2024). Therefore, this research treated evaluation as a collaborative
and reflective activity wherein multiple stakeholders and perspective involve. In this context, the
research extended the implementation of the CIPP model within a broader multi-actor analytical
framework. By considering those matters, the current research examined educational internship
program effectiveness with the CIPP model from a multi-stakeholder perspective. Specifically,
the study (1) analyzed the contextual relevance of the internship program, (2) evaluated the
adequacy of program inputs, (3) examined the implementation process, and (4) assessd outcomes
in terms of teacher competency development.
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The current research is different from previous studies because it repositions internship
evaluation as a multi-actor and competency-oriented system. Thus, this research does not
perceive internship evaluation as a procedural assessment. In this research, the researchers
provided empirical insight into internship program effectiveness and theoretical development
contribution of evaluation frameworks in teacher education. Ultimately, this study argues that
internship effectiveness should not be understood as a static outcome of program design, but
rather as a dynamic process shaped by stakeholder interactions, contextual factors, and
experiential learning processes. Therefore, improving internship programs requires not only
structural adjustments but also a deeper understanding of how different actors engage with and
experience the program.

METHOD
Participants
The study involved 1,314 respondents representing three key stakeholder groups in the
internship program:
Table 1. Distribution of Participants

Groups Number Percentage (%)
Supervising Lecturers 90 6.85%
Mentor Teachers 433 32.95%
Students 791 60.20%

Total 1,314 100%

Data Collection

Data were collected using a structured questionnaire and open-ended responses. The
questionnaire employed a five-point Likert scale ranging from 1 (strongly disagree) to 5 (strongly
agree) and was developed based on the CIPP (Context, Input, Process, Product) evaluation
model. This approach enabled the collection of both quantitative data to measure program
effectiveness and qualitative data to capture deeper insights into participants’” experiences
Instrument Indicators

Table 2. CIPP Instrument Indicators

Dimension Indicators

Context Program relevance, alignment with curriculum
Input Student readiness, mentoring quality, facilities
Process Supervision, mentoring, implementation
Product Competency development, teaching outcomes

Validity Testing

Construct validity was assessed using the Pearson Product-Moment Correlation
technique. An item was considered valid if the calculated correlation coefficient (r-count)
exceeded the critical value of the correlation table (r-table) at a significance level of 0.05, with an
approximate threshold of r-table > 0.30. All items that met this criterion were retained for further
analysis.

Table 3. Validity Test Results
Variable r-countrange Status

Context  0.45-0.78 Valid
Input 0.42-0.80 Valid
Process 0.47-0.82 Valid
Product 0.50-0.85 Valid

Reliability Testing
Reliability was measured using Cronbach’s Alpha. All instruments were reliable (a >
0.70).
Table 4. Reliability Results
Respondent Alpha Interpretation
Supervising Lecturers 0.932  Very High
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Mentor Teachers 0.945  Very High
Students 0.829  High

Data Analysis Techniques

The researchers analyzed the data using descriptive, inferential, and qualitative
techniques. The descriptive statistic technique was useful for summarizing the mean scores and
percentages from each CIPP dimension. The researchers also used inferential analysis, specifically
one-way analysis of variance or ANOVA, to examine perception differences among supervising
lecturers, mentor teachers, and students. During this calculation, the researchers used a
significant value or p-value lower than 0.05. The researchers also used qualitative data, taken
from open-ended responses. Then, the researchers analyzed the data thematically to identify any
recurring patterns and key issues related to the internship program implementation.

Tabel 5. Data Analysis Techniques

Analysis Type Technique Used Purpose

Descriptive Analysis Mean, Percentage ~ To describe the level of effectiveness of each
CIPP dimension

Inferential Analysis One-Way ANOVA To test differences among lecturers, mentor
teachers, and students

Qualitative Analysis Thematic Analysis To identify key issues from open-ended
responses

RESULT AND DISCUSSION

The internship program achieved an overall effectiveness score of 85.2% (Very Effective).
Table 5. Comparison Across Stakeholders

Stakeholder Mean (%) Category
Supervisory Lecturers 84.4 Very Effective
Mentor Teachers 89.9 Very Effective
Students 81.2 Very Effective

Table 5 presents the overall evaluation of the educational internship program across all three core
stakeholder groups is within the 'very effective category.' On the other hand, the closer
descriptive statistics inspection found a different variance in the mean percentages among the
cohorts. The data shows the mentor teacher with the highest evaluative mean score, 89.9%. This
percentage suggests an exceptionally positive perception of the internship implementation and
the structural outcomes. The subsequent aspect is the supervisory lecturers' mean score of 84.4%.
This percentage demonstrates the program's excellent alignment with institutional standards. The
lowest mean score percentage, 81.2%, is observable on the students. These students were the pre-
service teachers, the direct recipients and primary actors of the internship program. While all
groups fundamentally agree that the program is highly functional, the numerical disparity points
toward an underlying divergence in how different actors experience and assess the exact same
educational ecosystem.
Table 6. CIPP Dimension Results

Dimension Mean (%) Category
Context 83.5 Very Effective
Input 79.6 Effective
Process 84.6 Very Effective
Product 89.0 Very Effective

The empirical results reveal the high success of the program framework. The evidence is the very
effective category from three out of four dimensions. The highest mean score is 89.0%, observed
in the product dimension. The percentage indicates excellent results from overall program
outcomes and teacher competency development. The second dimension, the process dimension,
obtains a mean score percentage of 84.6%. The percentage suggests excellent performance of
program implementation and supervisory interactions. The context dimension obtained a score of
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83.5%, which suggests that the program objectives matched institutional policies and professional
needs. However, the lowest mean score, 79.6%, in the input dimension indicates the dimension
only achieves the 'effective' category. Although this result was still considered excellent, the
lower score in the input stage points to an important structural issue that needs further attention.
Table 7. ANOVA Results
Variable F-value p-value Interpretation
Context 412 0.016 Significant
Input 5.48 0.004 Significant
Process 6.21 0.002 Significant
Product 3.87 0.021 Significant

Table 7 provides the inferential data results from all four CIPP framework dimensions. They
exhibit statistically significant differences among the stakeholder perceptions with a p-value
lower than 0.05. The results show the highest variance of process dimension with an F-value of
6.21 and a p-value of 0.002, lower than 0.05. The input dimension obtains an F-value of 5.48 and a
p-value of 0.004. The context dimension yields an F-value of 0.412 with a p-value equal to 0.016.
The lowest comparative variance, found in the product dimension, yields a significant score
difference of an F-value of 3.87 and a p-value of 0.021. From these explanations, all values receive
a p-value lower than 0.05; thus, the results deny the hypothesis: all stakeholders share identical
perceptions. This result confirms the observed mean differences obtained from the previous
descriptive analyses were not random statistical anomalies. However, they represent deep
structural divergences in stakeholder experiences.
Tabel 8. Students” Primary Challenges

No Challenges Sources

1 Classroom management Students, Supervisory Lecturer, mentor teacher
2 Lack of self-confidence Students, mentor teacher

3 Theoretical-practical gap  Students, supervisory lecturer

4 Time management Students

5 Material mastery Students, mentor teacher

6 Infrastructure and facility Students, supervisory lecturer

The descriptive configuration of Table 8 reveals a multi-layered matrix of structural and
psychological hurdles. Classroom management emerges as the most critical and universally
acknowledged challenge, being explicitly cited by all three participating sources: Students,
Supervisory Lecturers, and Mentor Teachers. Three major challenges Lack of self confidence,
Material mastery, and the Theoretical practical gap were dual triangulated, meaning they were
recognized by at least two distinct stakeholder perspectives. Interestingly, issues regarding
Infrastructure and facility were highlighted by both students and university supervisors, while
Time management was identified as an isolated challenge exclusively by the Students
themselves.

The qualitative analyses found the most dominant challenges is classroom management,
observable from all-source consistency. Thus, the finding reveals a systemic problem. The
findings indicate that the internship program demonstrates strong performance in the process
(84.6%) and product (89.0%) dimensions, reflecting effective implementation and positive
outcomes in teacher competency development. However, the input dimension stands at 79.6%,
indicating that the preparatory phase specifically regarding student readiness and classroom
management proficiency retains substantial potential for further enhancement. Key issues
identified include students” difficulties in classroom management, low confidence levels, and a
persistent gap between theoretical knowledge and practical application. These findings highlight
the need to strengthen initial preparation and support systems to ensure more balanced and
sustainable program effectiveness.

DISSCUSSION

This study challenges the notion about the effectiveness of internship due to the

superiority of internship implementation. Based on the finding, the study highlights that
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differences in stakeholder perceptions are critical to the success of educational internship
programs. Although the program achieved a high overall efficacy rating of 85.2%, the ANOVA
analysis revealed discrepancies among lecturers, mentor teachers, and students. The results
suggest that these stakeholders did not share a uniform view or experience of the internship.

This research denies the homogeneity of stakeholder experience. Thus, this decision
becomes a pivotal shift in the implementation of teacher training quality assurance to
conceptualize. In many cases, a program often fabricates its localized operational failures and
several individual anxieties while reporting its success rate. The statistically significant variance
revealed by the ANOVA model forces researchers to examine the psychological and operational
boundaries among the three groups. Lecturers observe the program through an evaluative lens
shaped by institutional rubrics, while mentor teachers experience it as an operational partnership
in daily school activities. At the same time, students encounter the program as a high-stakes
arena for identity negotiation. Consequently, evaluating an internship only through its surface-
level success rate creates an institutional blind spot because it ignores the micro-level friction and
conflicting expectations that directly affect the professional survival of pre-service educators.

Previous studies, such as Kakazu & Kobayashi (2023) and Tavener et al. (2021), also
found that internship programs were complicated and context-dependent. The current research,
on the other hand, found significant effectiveness differences from different stakeholder groups.
The findings assert that assessment of internship programs must consider the multi-actor
dynamics. This consideration is important because the dynamics shape program implementation.
Thus, scholars should not rely only on aggregated outcomes.

By shifting the focus from macro-aggregated outcomes to multi-actor dynamics, this
study introduces a more precise approach to contemporary educational evaluation. Traditional
evaluation methods often treat field practices as linear pipelines where inputs smoothly turn into
outputs.

However, the operational realities within partner schools are highly erratic and strongly
depend on local institutional cultures. Each actor group performs its function within a distinct
social ecology. In this case, the actor group's judgment is bound to its specific responsibility and
pressures. Efforts to recognize those perceptual divisions facilitate institutions avoiding one-size-
fits-all policy revisions. This avoidance is important due to the incapability of the revised policy
to manage the causes of the field-level problems.

The strong performance in the process (84.6%) and product (89.0%) dimensions supports
the argument about the central role of experiential learning in teacher competency development.
The finding aligns with David Kolb's experiential learning theory, asserting the effective learning
due to the individual's engagement in direct experience, reflection, and application (Girvan et al.,
2016; Kolb, 1984).

For this research, high process and product scores indicate the potential transformation
area of the field environment. In this case, pre-service teachers may encounter substantial
professional transformations along their progress through Kolb's cycle. They could develop from
tangible implementation within a real classroom into abstract conceptions guided by feedback.
Active experimentation and the instant feedback loop of a real classroom encourage students to
quickly adjust their educational tactics, transforming the field. This dynamic process explains
why the final Product dimension achieved the highest rating, proving that field immersion
remains an irreplaceable tool for cultivating practical teaching mastery.

Previous studies revealed that field experiences significantly improve students’
professional competencies. This matter occured because of active engagement in authentic
teaching contexts (Mak et al., 2023; Suyatno et al., 2023; Ulvik et al., 2018). However, this study
builds on those findings by highlighting that experiential learning alone is inadequate without
proper preparation and structured supervision.

Unstructured experiential learning can inadvertently reinforce regressive habits rather
than fostering innovative pedagogical approaches. Without intentional scaffolding and aligned
guidance, pre-service teachers placed in stressful environments often revert to traditional,
teacher-centered methods simply as a defensive mechanism to maintain classroom control. The
findings of this study show that merely placing a student in a school classroom does not
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guarantee high-quality professional growth. True development requires a carefully structured
balance where field experiences are consistently supported by collaborative university
supervision and deliberate, evidence-based mentor coaching.

Although previous studies found the improved competency development due to
internship experiences (Cereda, 2025; Gurvitch & Metzler, 2009), Based on the findings, the input
dimension (79.6%) was identified as the area with the greatest room for development. In this
dimension, the particular indicators were student readiness, classroom management skills, and
self-confidence. The results are contradicted with previous studies that told balanced outcomes
across input and process dimensions (Clores & Manalo, 2025).

The decreased found in the input dimension, 79.6%, indicates a critical gap in terms of
the failure mechanism of teacher education institution preparatory to equipt students. This
failure made the students difficulty to encounter fast-paced and unpredictable realitis of the real
school environment. In this research, the researchers found most pre-service teachers
encountered cultural shock once they found the incapability of their theoretical knowledge to
manage real-world behavioral issues or emotional classroom demands. This gap indicates that
input readiness does not always match with process execution. Thus, this situation needs
reformation in terms of pre-internship screening and training model.

The disparity between strong outcomes (product) and weaker preparation (input)
suggests that internship programs may function effectively as learning environments. However,
the program could not necessarily function as preparation system. Many teacher education
programs exhibit the same situation as stated in the argument. In this case, the researchers
describe the situation as partial institutionalization, indicating underdeveloped preparation
system within excellent-established mechanism (Lobo, 2023; Randez, 2025; Ro, 2025).

This partial institutionalization reveals a structural disconnect within the modern teacher
education design. Consequently, universities may struggle to comprehensively and individually
assess student readiness even though they perform excellent logistical and administrative aspect
management while placing the students. As a result, the program functions effectively as a final
testing ground, yet it fails to serve as a supportive preparation pipeline. This structural imbalance
leaves student teachers to rely heavily on their personal resilience and spontaneous coping
mechanisms to bridge the gap, transforming what should be a carefully scaffolded learning
journey into a stressful trial-by-fire experience.

Another important finding deals with the persistent theory-practice gap. Thus, it remains
a major challenge in teacher education. Students reported difficulties translating theoretical
knowledge into classroom practice. For example, the students had difficulty in managing
classroom dynamics and adapting to diverse student needs. This curiculua-school reality gap
hinders teachers training program (Krichevsky, 2023; Tang et al., 2017). In this study, dealing
with the gap, the researchers found the gap is a pedagogical and systemic coordination issue
involving many stakeholders.

Table 8, the qualitative evidence presentation, provides clear perspectives that theory-
practice gap should not be considered as an individual learning failure. In this research, the
researchers suggest that the gap becomes a sign of poor institutional coordination. Heretofore,
university coursework oftern promotes idealistic and student-centered methodology. They
assumed that classrooms had various and rich resources without behavioral disruption.
Unfortunately, when pre-service teachers attempted to implement this methodology in
traditional partner school, they found immediate resistance. This problem occurs due to lack of
comprehensive dialogue between partner school and universities to align their expectations.
Thus, pre-service teachers were trapped in a conflicting pedagogical philosophy, leading them to
suffer from undermined professional confidence.

In this research, the stakeholder perception asymmetry theory explains conflicts. The
research revealed students despised the program due to classroom problems while lecturers
found the program joyful sine the programs were their creation and obligated to monitor them.
On the other hand, mentor teachers emphasized business and social skills. These perspectives
argue that stakeholder interactions affect internship efficacy.
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The role theory and occupational socialization could explain the conflicting views.
Within this theory, higher education faculties assess program through formal documentation and
administrative compliance because those actions are their responsibilities and clearly established
in their curriculum. Student instructors are in survival mode, and their program evaluation
depends on daily classroom management stress and emotional weariness. On the other hand,
school teacher mentors onl evaluated the program based on merely the immediate benefit and
the excellent performance of student integration within their school social and operational
culture. Identifying these motivations reveals that improving an internship requires balancing
human dynamics rather than administrative constraints.

These data show that stakeholder positions affect evaluation outcomes. Thus, the results
extend the CIPP paradigm. Traditional application of CIPP model deal with assessing context,
input, process and product. In the traditional paradigm, those foci are independent dimensions
(Alirezaie et al., 2024; Brandon & Fukunaga, 2014). However, the current study found the
independency of those dimensions occur due to different interpretation by various actors.
Therefore, researchers should reconceptualize the CIPP model as a multi-actor evaluation
framework rather than a linear or procedural tool.

Reconceptualizing Stufflebeam’s CIPP framework into a dynamic, multi-actor system
addresses long-standing critiques of traditional, checklist-driven evaluation models. In complex
educational setups, the dimensions of Context, Input, Process, and Product do not exist in
isolation; they are continuously interpreted and experienced by the participants involved. For
instance, what an administrator records as an adequate "Input" resource might be experienced by
a student as an operational obstacle during the "Process" phase. By integrating multi-stakeholder
perspectives directly into each CIPP dimension, this expanded framework allows evaluators to
map where institutional designs clash with real-world experiences, transforming the CIPP model
into a powerful diagnostic tool for continuous program improvement.

The results on classroom management, self-confidence, and communication skills
emphasize the significance of soft skill development in teacher education over pedagogical and
professional competencies (Fernandes et al., 2021; Thornhill-Miller et al., 2023). However, this
study highlights a crucial soft skills gap in internship preparation. Teachers in 21st-century
education must be adaptable, communicative, and emotionally intelligent, making this topic
crucial (Almazroa & Alotaibi, 2023; Annan-Brew et al., 2024; Herlinawati et al., 2024).

This noticeable gap in soft skills preparation points to a broader structural issue within
higher education curricula, which often prioritize content knowledge and formal lesson planning
over emotional intelligence and psychological resilience. Modern, diverse classrooms require
teachers to possess high levels of socio-emotional competence to manage stress, resolve conflicts,
and build positive relationships with students and colleagues. When teacher education programs
overlook these relational skills, student teachers often experience severe emotional exhaustion
and early burnout during their field placements. Therefore, explicitly incorporating emotional
regulation, communication tactics, and resilience training into the core preparation curriculum is
a vital step toward equipping future educators for modern classroom realities.

The findings show the importance of systemic and integrative program over program-
centered approaches to internship success. Microteaching, simulations, and case-based training
should be added to university preparation programs. Second, authorities should standardize
oversight to guarantee school and mentor uniformity. Third, universities and schools must
collaborate more to close the theory-practice gap and meet stakeholder expectations.

To effectively implement these structural solutions, teacher training institutions must
transition toward deeply collaborative, clinical-based partnership models. Micro-teaching
sessions should move away from predictable peer-to-peer simulations and instead utilize case
studies and immersive, video-based classroom disruptions to build real-world problem-solving
skills. Concurrently, professional development programs for school-based mentors must be
standardized, ensuring they are trained in instructional coaching and adult mentorship rather
than relying on subjective evaluations. Finally, creating shared digital communication channels
and collaborative reflection spaces where university faculty and school mentors co-analyze field
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challenges can help bridge the theory-practice gap, aligning expectations and providing unified
support for student teachers.

This study shows that program performance depends on structural quality, stakeholder
alignment, interaction, and perception, contributing to educational assessment. These findings
suggest that educational systems are complicated and require holistic evaluation frameworks.
Ultimately, this study proves that the true value of an educational internship is not found in its
formal program design, but in the quality of the interactions and shared understanding among its
participants. Educational field practices are inherently complex socio-cultural systems that cannot
be accurately measured using simple, flat quantitative data. By utilizing an inferential, multi-
perspective approach, this research demonstrates how differing viewpoints shape learning
outcomes. These insights challenge teacher education institutions to move past superficial quality
assurance compliance and instead focus on building highly integrated, supportive, and
communicative educational ecosystems.

CONCLUSION

The main contribution is recognizing stakeholder perception asymmetry as a crucial
internship effectiveness factor. The findings suggest that internship assessment should shift from
structural and procedural methods to a multi-actor evaluative point. Thus, all stakeholders” view
effectiveness as a relational outcome of their interaction. The current study found that
stakeholder misalignment and poor preparation drive the failure of internship program. The
program was extremely effective in the process and product dimensions, but the input dimension
had severe shortcoming, especially dealing with preparation and starting skills.

From a theoretical perspective, this study contributes to the advancement of the CIPP
evaluation model by repositioning it as a dynamic and multi-stakeholder framework rather than
a linear evaluation tool. The study also extends experiential learning theory by demonstrating
that learning outcomes depend not only on experience itself but also heavily on the quality of
preparation and the alignment of support systems surrounding the learning process.

Practically, these findings suggest a more integrated and systematic approach to
enhancing the success of internship programs. To optimize student capabilities, teacher education
programs must strategically integrate experiential learning into the core curriculum through
courses such as microteaching. Rather than treating this coursework as an isolated subject, the
lectures and practical sessions should be designed to simulate real-world school dynamics,
thereby enhancing the readiness and self-efficacy of pre-service teachers. Consequently,
institutions should also standardize and improve their supervisory mechanisms to ensure
mentorship uniformity across diverse school contexts. Ultimately, universities and partner
schools need to foster stronger collaborative networks to effectively bridge the theory-practice
gap and meet stakeholder expectations.

Ultimately, this study argues that institutions should transform internship programs
from procedural academic requirements into coordinated, reflective, and competency-oriented
learning systems that actively integrate stakeholder roles, experiential learning processes, and
institutional alignment.

ACKNOWLEDGEMENT

Many people and institutions helped the authors to complete this work. Thus, the
authors are feeling grateful. First and foremost, we appreciate Universitas PGRI Semarang
lecturers and personnel for their essential assistance during this research. We also appreciate the
university supervisors, student interns, and mentor teachers in the educational internship
program at Central Java partner schools for their assistance with the data collection. We
appreciate our reviewers and colleages for their helpful input to improve this article writing.
Finally, we express our grateful for our families due to their supports.

120



REFERENCES

Adams, T., Koster, B., & Brok, P. Den. (2022). Student Teachers” Classroom Management During
The School Internship. European Journal of Teacher Education, 45(5), 727-745.
https:/ /doi.org/10.1080/02619768.2020.1860011.

Ajani, O. (2024). Enhancing Pre-Service Teacher Education Curriculum for English Language
Instruction in South African Classrooms: Navigating Technological Advancements and
Cultural Diversity. World Journal of English Language.
https://doi.org/10.5430/wjel.v14n6p234.

Alirezaie, A., Ahmadipour, H., & Mobasher, M. (2024). Evaluation Of Medical Ethics Education
Using The CIPP Model: A Study On The Perspectives Of Medical Students. Journal of
Medical Ethics and History of Medicine. https:/ /doi.org/10.18502/jmehm.v17i9.17108

Almazroa, H., & Alotaibi, W. (2023). Teaching 21st Century Skills: Understanding The Depth And
Width Of The Challenges To Shape Proactive Teacher Education Programmes.
Sustainability, 15(9), 7365. https:/ /doi.org/10.3390/su15097365

Annan-Brew, R. K., Ezugwu, L ], Surman, S. H., & Dadzie, J. (2024). Enhancing Pre-Service
Teacher Effectiveness: Integration Of 21st-Century Skills During Off-Campus Teaching
Experiences. European Journal of Education, 59(4). https:/ /doi.org/10.1111/ejed.12737

Bach, A. (2019). School Adoption By School-University Partnerships - An Example From
Germany. Journal of Education for Teaching, 45(3), 306-321.
https:/ /doi.org/10.1080/09589236.2019.1599510

Becker, E., Hascher, T., Goetz, T., & Staub, F. (2025). Exploring antecedents of student teachers'
emotions during instructional experiences: A situation-specific analysis. The British
Journal of Educational Psychology, 95, S133 - S152. https:/ /doi.org/10.1111/bjep.12738.

Bjerndal, C., Mathisen, P., Wennergren, A.-C., & Thornberg, F. (2024). Challenges Of The
Supervision Process In The Teacher Education Practicum - A Qualitative Research
Review. Teaching and Teacher Education, 146, 104619.
https://doi.org/10.1016/j.tate.2024.104619

Brandon, P. R., & Fukunaga, L. L. (2014). The State Of The Empirical Research Literature On
Stakeholder Involvement In Program Evaluation. American Journal of Evaluation, 35(1), 26-
44. https:/ /doi.org/10.1177/1098214013503699

Brown, C., Ku, D., Puckett, K., & Barry, D. (2022). Preservice teachers’ struggles in finding
culturally sustaining spaces in standardized teaching contexts. Journal of Early Childhood
Teacher Education, 44, 463 - 483. https://doi.org/10.1080/10901027.2022.2099323.

Celik, H., & Zehir Topkaya, E. (2024). Preservice English Teachers’ Preparedness To Teach:
Stakeholders” Perceptions In Teaching Practicum. Journal of Teacher Education, 75(1), 92-
106. https:/ /doi.org/10.1177/00224871231185369

Cereda, F. (2025). Internship Experiences In Exercise And Sports Science: A Comprehensive
Analysis Of Learning Outcomes And Professional Development. Journal of Teaching and
Learning for Graduate Employability, 16(1), 235-258.
https:/ /doi.org/10.21153/jtlge2025voll6nolart2182

Clores, L. J.,, & Manalo, Z. A. (2025). Evaluating The Effectiveness Of The Online Student
Teaching Internship: Input For Teacher Education Intervention Plan. Journal of Practical
Studies in Education, 6(4), 37-48. https:/ /doi.org/10.46809/jpse.v6i4.118

Curtis, H. L., Gabriel, L. C., Sahakian, M., & Cattacin, S. (2021). Practice-Based Program
Evaluation In Higher Education For Sustainability: A Student Participatory Approach.
Sustainability, 13(19), 10816. https:/ /doi.org/10.3390/su131910816.

Daniel Stufflebeam Harold, by L., & McKee, B. (2003). The Cipp Model For Evaluation An Update A
Review Of The Model’s Development A Checklist To Guide Implementation. Available at
https:/ / goeroendeso.wordpress.com/wp-content/uploads/2009/01/ cipp-
modeloregon10-031.pdf.

Dewi, S., Misnawati, M., Hayati, R., Zuhra, 1., & Misnar, M. (2023). Merdeka Belajar-Kampus
Merdeka (MBKM) to strengthen the culture and citizenship literacy of EFL pre-service
teachers. Studies in English Language and Education.
https:/ /doi.org/10.24815/ siele.v10i3.28596.

121


https://doi.org/10.1080/02619768.2020.1860011
https://doi.org/10.5430/wjel.v14n6p234
https://doi.org/10.18502/jmehm.v17i9.17108
https://doi.org/10.3390/su15097365
https://doi.org/10.1111/ejed.12737
https://doi.org/10.1080/09589236.2019.1599510
https://doi.org/10.1111/bjep.12738
https://doi.org/10.1016/j.tate.2024.104619
https://doi.org/10.1177/1098214013503699
https://doi.org/10.1080/10901027.2022.2099323
https://doi.org/10.1177/00224871231185369
https://doi.org/10.21153/jtlge2025vol16no1art2182
https://doi.org/10.46809/jpse.v6i4.118
https://doi.org/10.3390/su131910816
https://goeroendeso.wordpress.com/wp-content/uploads/2009/01/cipp-modeloregon10-031.pdf
https://goeroendeso.wordpress.com/wp-content/uploads/2009/01/cipp-modeloregon10-031.pdf
https://doi.org/10.24815/siele.v10i3.28596

Eytiiboglu, 1. (2024). Comparing the Feedback of University Supervisor and Cooperating Teachers
for Preservice Science Teachers within the Scope of Pedagogical Content Knowledge.
Kuramsal Egitimbilim. https:/ /doi.org/10.30831/akukeg.1316111.

Fanshawe, M., Saltmarsh, S., & Larsen, E. (2021). Learning and exploring teacher identity:
Preparing for teaching in the Partners in Literacy and Numeracy (PLaN) programme. Asia
Pacific Journal of Education, 43, 1 - 15. https:/ /doi.org/10.1080/02188791.2020.1866492.

Fanshawe, M., Saltmarsh, S., & Larsen, E. (2023). Learning And Exploring Teacher Identity:
Preparing For Teaching In The Partners In Literacy And Numeracy (Plan) Programme.
Asia Pacific Journal of Education, 43(1), 1-15.
https:/ /doi.org/10.1080/02188791.2020.1866492.

Fernandes, P. R. da S., Jardim, J., & Lopes, M. C. de S. (2021). The Soft Skills Of Special Education
Teachers: Evidence From The Literature. Education Sciences, 11(3), 125.
https:/ /doi.org/10.3390/educsci1l1030125.

Garcia-Lazaro, 1., Colas-Bravo, M. P., & Conde-Jiménez, J. (2022). The Impact Of Perceived Self-
Efficacy And Satisfaction On Preservice Teachers” Well-Being During The Practicum
Experience. Sustainability, 14(16), 10185. https:/ /doi.org/10.3390/su141610185.

Garcia-Lazaro, 1., Su, F., & Wood, M. (2025). ‘Being a teacher is different from working as a
teacher”: evaluating pre-service primary school teachers’ practicum experiences in a
Spanish context. Professional Development in Education.
https://doi.org/10.1080/19415257.2025.2475877 .

Girvan, C., Conneely, C., & Tangney, B. (2016). Extending Experiential Learning In Teacher
Professional ~ Development.  Teaching and  Teacher  Education, 58, 129-139.
https://doi.org/10.1016/j.tate.2016.04.009.

Goldshaft, B., & Sjelie, E. (2024). Creating communicative learning spaces in initial teacher
education (ITE) with observation-grounded co-mentoring practices. Professional
Development in Education, 50, 533 - 550. https:/ /doi.org/10.1080/19415257.2024.2337772.

Grgi¢, M., & Jutzi, M. (2024). Linking School Culture to Successful Curriculum Reform. Education
Sciences. https://doi.org/10.3390/educsci14060558.

Gurvitch, R, & Metzler, M. W. (2009). The Effects Of Laboratory-Based And Field-Based
Practicum Experience On Pre-Service Teachers’ Self-Efficacy. Teaching and Teacher
Education, 25(3), 437-443. https:/ /doi.org/10.1016/j.tate.2008.08.006.

Herlinawati, H., Marwa, M., Ismail, N., Junaidi, Liza, L. O., & Situmorang, D. D. B. (2024). The
Integration Of 21st Century Skills In The Curriculum Of Education. Heliyon, 10(15),
€35148. https://doi.org/10.1016/j.heliyon.2024.e35148.

Jenssen, E. S., & Haara, F. O. (2024). High-Quality Practicum - According To Teacher Education
Students On Their Practicum At Partnership Schools. European Journal of Teacher Education,
47(5), 876-894. https:/ /doi.org/10.1080/02619768.2024.2370892.

Jenssen, E., & Haara, F. (2024). High-quality practicum - according to teacher education students
on their practicum at partnership schools. European Journal of Teacher Education, 47, 876
- 894. https:/ /doi.org/10.1080/02619768.2024.2370892.

Kakazu, K., & Kobayashi, M. (2023). Student Teachers’ Development Through A First-Time
Teaching Practicum And Challenges: A Qualitative Case Study Approach. Journal of
Education for Teaching, 49(3), 401-415. https:/ /doi.org/10.1080/02607476.2022.2104629

Kolb, D. (1984). Experiential Learning: Experience As The Source Of Learning And Development.
Avalibale at http://www.learningfromexperience.com/images/uploads/ process-of-
experiential-learning.pdf.

Krichevsky, B. (2023). University-School Divide: The Original Problem In Teacher Education.
Human Arenas, 6(2), 264-291. https:/ /doi.org/10.1007 /s42087-021-00213-2

Krisdianata, Y., & Mbato, C. (2022). Constructing Teacher Identity: Pre-Service Teacher Resilience
in School-based Practicum Experiences. Journal of English Language Teaching and
Linguistics. https:/ /doi.org/10.21462/jeltl.v7i3.930.

Lee, S. young, Shin, ].-S., & Lee, S.-H. (2019). How To Execute Context, Input, Process, And
Product Evaluation Model In Medical Health Education. Journal of Educational Evaluation
for Health Professions, 16, 40. https:/ /doi.org/10.3352/jeehp.2019.16.40.

122


https://doi.org/10.30831/akukeg.1316111
https://doi.org/10.1080/02188791.2020.1866492
https://doi.org/10.1080/02188791.2020.1866492
https://doi.org/10.3390/educsci11030125
https://doi.org/10.3390/su141610185
https://doi.org/10.1080/19415257.2025.2475877
https://doi.org/10.1016/j.tate.2016.04.009
https://doi.org/10.1080/19415257.2024.2337772
https://doi.org/10.3390/educsci14060558
https://doi.org/10.1016/j.tate.2008.08.006
https://doi.org/10.1016/j.heliyon.2024.e35148
https://doi.org/10.1080/02619768.2024.2370892
https://doi.org/10.1080/02619768.2024.2370892
https://doi.org/10.1080/02607476.2022.2104629
http://www.learningfromexperience.com/images/uploads/process-of-experiential-learning.pdf
http://www.learningfromexperience.com/images/uploads/process-of-experiential-learning.pdf
https://doi.org/10.1007/s42087-021-00213-2
https://doi.org/10.21462/jeltl.v7i3.930
https://doi.org/10.3352/jeehp.2019.16.40

Leranoz-Iglesias, M. M., Ferndndez-Morante, C., Cebreiro-Lépez, B., & Abeal-Pereira, C. (2023).
Study On The Collaboration Between University And Educational Centers Mentors In The
Development Of The In-School Education Placements In Official University Degrees
Qualifying For The Teaching Profession: The Case Of The University Of Santiago De
Compostela. Education Sciences, 13(2), 104. https:/ /doi.org/10.3390/ educscil3020104.

Li, C, Yang, Y., & Jing, Y. (2022). Formulation Of Teaching Strategies For Graduation Internship
Based On The Experiential Learning Styles Of Nursing Undergraduates: A Non-
Randomized Controlled Trial. BMC Medical Education, 22(1), 153.
https:/ /doi.org/10.1186/512909-022-03221-0

Li, L., & Huang, J. (2023). Exploring preservice teachers’ belief changes during early childhood
education teaching practicum in China: A case study. Asia Pacific Journal of Education,
44, 825 - 839. https:/ /doi.org/10.1080/02188791.2023.2167806.

Listyani. (2025). Problems And Alternative Solutions Of Indonesian EFL Teacher Trainees: A
One-Decade Portrait Of Online And Offline Classes. Journal of Language Teaching and
Research, 16(2), 435-445. https:/ /doi.org/10.17507 /jltr.1602.09.

Liu, X., Fu, C, Ruan, Q., & Feng, X. (2025). Stepping Stones To Success: A Quasi-Experimental
Quantitative Study On How Increased Internships Shape Teaching Self-Efficacy In
Chinese Preservice Teachers, Moderated By Self-Directed Learning And Career
Adaptability. Teaching and Teacher Education, 165, 105162.
https://doi.org/10.1016/j.tate.2025.105162.

Lobo, J. T. (2023). An Inquiry On The Effectiveness Of The Teaching Internship Program Based
On Pre-Service Teachers’ Appraisal. Journal of Research, Policy & Practice of Teachers &
Teacher Education, 13(1), 16-26. https:/ /doi.org/10.37134 /jrpptte.vol13.1.2.2023.

Mak, P., Yang, M., & Yuan, R. (2023). Fostering Teacher Competence Through Classroom-Based
Research During Field Experiences. Journal of Education for Teaching, 49(5), 841-856.
https:/ /doi.org/10.1080/02607476.2022.2150963.

Matsumoto-Royo, K., & Ramirez-Montoya, M. (2021). Core practices in practice-based teacher
education: A systematic literature review of its teaching and assessment process. Studies
in Educational Evaluation, 70, 101047. https://doi.org/10.1016/j.stueduc.2021.101047.

Meiklejohn, S., Anderson, A., Brock, T., Kumar, A., Maddock, B., Wright, C., Walker, L., & Kent,
F. (2023). The Utility Of An Interprofessional Education Framework And Its Impacts Upon
Perceived Readiness Of Graduates For Collaborative Practice. A Multimethod Evaluation
Using The Context, Input, Process, Product (CIPP) Model. Nurse Education Today, 121,
105707. https:/ /doi.org/10.1016/j.nedt.2023.105707.

Moriera, M., Arcas, B., Sanchez, T., Garcia, R., Melero, M., Cunha, N., Viana, M., & Almeida, M.
(2022). Teachers' pedagogical competences in higher education: A systematic literature
review. Journal of University Teaching and Learning Practice.
https:/ /doi.org/10.53761/1.20.01.07.

Morris, T. H. (2020). Experiential Learning - A Systematic Review And Revision Of Kolb’s Model.
Interactive Learning Environments, 28(8), 1064-1077.
https:/ /doi.org/10.1080/10494820.2019.1570279.

Randez, R. A. (2025). The Policy Of Teacher Standards: A Systems Mapping Framework For The
Implementation Process Of Teacher Preparation. TESOL Quarterly, 59(3), 1410-1445.
https://doi.org/10.1002/tesq.3362.

Ranta, S., Kangas, J., Harju-Luukkainen, H., Ukkonen-Mikkola, T., Neitola, M., Kinos, J.,
Sajaniemi, N., & Kuusisto, A. (2023). Teachers” Pedagogical Competence in Finnish Early
Childhood Education—A  Narrative Literature Review. Education Sciences.
https://doi.org/10.3390/educsci13080791.

Repi, H., Merie, M., Nurul, N., Nurhasanah, N., & Dita, D. (2025). Exploring Pre-Service Teachers’
Readiness through Internship Program Completion. Jurnal Pendidikan Pemuda
Nusantara. https://doi.org/10.56335/jppn.v7il.225.

Resch, K., Schrittesser, 1., & Knapp, M. (2024). Overcoming The Theory-Practice Divide In
Teacher Education With The ‘Partner School Programme’. A Conceptual Mapping.

123


https://doi.org/10.3390/educsci13020104
https://doi.org/10.1186/s12909-022-03221-0
https://doi.org/10.1080/02188791.2023.2167806
https://doi.org/10.17507/jltr.1602.09
https://doi.org/10.1016/j.tate.2025.105162
https://doi.org/10.37134/jrpptte.vol13.1.2.2023
https://doi.org/10.1080/02607476.2022.2150963
https://doi.org/10.1016/j.stueduc.2021.101047
https://doi.org/10.1016/j.nedt.2023.105707
https://doi.org/10.53761/1.20.01.07
https://doi.org/10.1080/10494820.2019.1570279
https://doi.org/10.1002/tesq.3362
https://doi.org/10.3390/educsci13080791
https://doi.org/10.56335/jppn.v7i1.225

European Journal of Teacher Education, 47(3), 564-580.
https:/ /doi.org/10.1080/02619768.2022.2058928.

Resch, K., Schrittesser, 1., & tedKnapp, M. (2022). Overcoming the theory-practice divide in
teacher education with the ‘Partner School Programme’. A conceptual mapping. European
Journal of Teacher Education, 47, 564 - 580.
https:/ /doi.org/10.1080/02619768.2022.2058928.

Ro, J. (2025). Forcing Quality Without Substance: A Critical Analysis Of Evaluating Teacher
Education Programmes In South Korea. Asia Pacific Journal of Education, 45(2), 570-584.
https:/ /doi.org/10.1080/02188791.2023.2174950

Rogge, T., & Herzig, B. (2025). Enhancing Pre-Service Teachers’ Reflective Competence Through
Structured Video Annotation. Education Sciences.
https:/ /doi.org/10.3390/educscil5091146.

Ryder, M., & Browne, F. (2024). Changing The Delivery Of Continuing Professional Education:
An  Action Research  Approach. Nurse  Education  Today, 139, 106248.
https://doi.org/10.1016/j.nedt.2024.106248

Sari, L., Thomas, V., De Backer, F., & Lombaerts, K. (2022). Pre-service teachers’ teaching
challenges and the transformative learning opportunities during teaching practice in
Indonesian remote areas. European Journal of Teacher Education, 47, 581 - 598.
https://doi.org/10.1080/02619768.2022.2071257.

Soleas, E., & Hong, J. (2020). The school of hard knocks: Pre-service teachers’ mindset and
motivational =~ changes  during  their = practicum. Foro de  Educacién.
https://doi.org/10.14516/fde.726.

Suyatno, S., Wantini, W., Pambudi, D. I, Muqowim, M., Tinus, A., & Patimah, L. (2023).
Developing Pre-Service Teachers” Professionalism By Sharing And Receiving Experiences
In The Kampus Mengajar Program.  Education  Sciences,  13(2), 143.
https://doi.org/10.3390/ educsci1l3020143

Suyatno, S., Wantini, W., Pambudi, D., Muqowim, M., Tinus, A., & Patimah, L. (2023).
Developing Pre-Service Teachers’ Professionalism by Sharing and Receiving Experiences
in the Kampus Mengajar Program. Education Sciences.
https://doi.org/10.3390/educsci13020143.

Tang, S. Y. F.,, Wong, A. K. Y,, Li, D. D. Y., & Cheng, M. M. H. (2017). The Contribution Of Non-
Formal Learning In Higher Education To Student Teachers’ Professional Competence.
Journal of Education for Teaching, 43(5), 550-565.
https://doi.org/10.1080/02607476.2017.1342052.

Tavener, M., Majeed, T., Bagade, T., Weaver, N., Reeves, P., Dsilva, S., & James, E. L. (2021).
Mixed Method Evaluation Of A Graduate Student Teaching And Learning Internship
Program. Frontiers in Public Health, 9. https:/ /doi.org/10.3389/fpubh.2021.762863.

Thornhill-Miller, B., Camarda, A., Mercier, M., Burkhardt, ]J.-M., Morisseau, T., Bourgeois-
Bougrine, S., Vinchon, F., El Hayek, S., Augereau-Landais, M., Mourey, F., Feybesse, C.,
Sundquist, D., & Lubart, T. (2023). Creativity, Critical Thinking, Communication, And
Collaboration: Assessment, Certification, And Promotion Of 21st Century Skills For The
Future Of Work And Education. Journal of Intelligence, 11(3), 54.
https:/ /doi.org/10.3390/jintelligence11030054.

Ulvik, M., Helleve, 1., & Smith, K. (2018). What And How Student Teachers Learn During Their
Practicum As A Foundation For Further Professional Development. Professional
Development in Education, 44(5), 638-649. https:/ /doi.org/10.1080/19415257.2017.1388271.

Warju, W. (2016). Educational Program Evaluation Using CIPP Model. Innovation of Vocational
Technology Education, 12(1). https:/ /doi.org/10.17509/invotec.v12i1.4502.

Weerakoon, S., & Careemdeen, J. (2023). The Dynamics of University-School Partnerships in
Teacher Education Practicum: A Comprehensive Analysis and Framework for Successful
Implementation. Asian  Journal of  Education and  Social  Studies.
https://doi.org/10.9734/ ajess /2023 / v49i41228.

124


https://doi.org/10.1080/02619768.2022.2058928
https://doi.org/10.1080/02619768.2022.2058928
https://doi.org/10.1080/02188791.2023.2174950
https://doi.org/10.3390/educsci15091146
https://doi.org/10.1016/j.nedt.2024.106248
https://doi.org/10.1080/02619768.2022.2071257
https://doi.org/10.14516/fde.726
https://doi.org/10.3390/educsci13020143
https://doi.org/10.3390/educsci13020143
https://doi.org/10.1080/02607476.2017.1342052
https://doi.org/10.3389/fpubh.2021.762863
https://doi.org/10.3390/jintelligence11030054
https://doi.org/10.1080/19415257.2017.1388271
https://doi.org/10.17509/invotec.v12i1.4502
https://doi.org/10.9734/ajess/2023/v49i41228

Xu, H. (2024). A narrative study on pre-service teachers’ transformative learning in a social
movement in Hong Kong. Professional Development in Education, 51, 1705 - 1727.
https:/ /doi.org/10.1080/19415257.2023.2297980.

Yoshany, N., Mahmoodabad, S. S. M., Moradi, L., & Sharma, M. (2025). Beyond Traditional
Training: A Comprehensive CIPP Evaluation Of Medical Internships: Assessing Program
Design, Implementation, And Clinical Competency Outcomes. BMC Medical Education,
25(1), 827. https:/ /doi.org/10.1186/s12909-025-07404-3

125


https://doi.org/10.1080/19415257.2023.2297980
https://doi.org/10.1186/s12909-025-07404-3

