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ABSTRACT 

This study aims to examine the urgency, identify the challenges, and reformulate 
(reframe) multicultural Islamic Religious Education (PAI) in the context of 
secondary school learning in facing the phenomenon of digital polarization. The 
approach used is a systematic literature review (SLR) with conceptual-thematic 
analysis based on the PRISMA framework of 21 selected articles that specifically 
focus on the context of secondary education, gathered from the Scopus database 
within the period 2016–2026. This study is also reinforced by fundamental 
literature related to Islamic education, multiculturalism, digital literacy, and 
algorithmic culture. The results reveal three main findings. First, digital 
polarization not only causes fragmentation of religious discourse but also drives a 
shift in authority to the digital space and strengthens tendencies toward 
exclusivism, thus requiring a reorientation of PAI towards dialogical, reflective, 
and inclusive learning. Second, the development of multicultural PAI faces 
multidimensional challenges that include epistemological aspects (the dominance 
of textual-doctrinal approaches), pedagogical aspects (limited critical digital 
literacy and teachers’ dialogical capacities), as well as structural aspects (the 
influence of algorithmic culture that creates echo chambers and cognitive biases). 
Third, a comprehensive strategy is needed, encompassing the reconstruction of 
the PAI paradigm, the development of an integrative curriculum based on 
multiculturalism and critical digital literacy, the design of dialogical-participatory 
learning, the strengthening of teacher competencies, and cross-stakeholder 
collaboration. This study produces an integrative and adaptive instructional 
design model for multicultural PAI, covering components of learning challenges, 
instructional interventions, stages of the learning process, as well as learning 
outcomes and assessments. This model provides practical contributions as an 
operational framework for the development of PAI curriculum and learning 
design that is responsive to the dynamics of digital polarization. 
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INTRODUCTION 

The development of digital technology over the past decade has triggered fundamental 
changes in patterns of social interaction, knowledge production, and the construction of 
religious identity in the public sphere. In the network society perspective, information flow is 
no longer centralized but is instead distributed through various digital platforms that accelerate 
and intensify information circulation (Castells, 2011). The emergence of new opportunities for 
the democratization of religious discourse is a result of transformation, shifting religious 
authority from traditional institutions to digital spaces that are fluid, fragmented, and often 
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unverified (H. Campbell, 2013; Evolvi, 2022; Hefner, 2022). Nevertheless, beyond these 
opportunities, digital transformation has also spawned phenomena such as social polarization, 
discourse fragmentation, religious exclusivism, as well as the formation of simplistic and textual 
religious identities in digital spaces (Zuhri & Pabbajah, 2026; Suyanto et al., 2022). This situation 
demands responsive capabilities towards socio-ideological dynamics in a critical, reflective, and 
transformative manner not merely technological adaptation. In the context of formal education, 
particularly at the secondary school level, these dynamics become crucial because students are 
at a stage of cognitive and social development that renders them vulnerable to the formation of 
religious identities in digital spaces. 

Digital polarization shapes collective identities through antagonistic narratives, 
simplification of religious teachings, and the reproduction of exclusive religious discourse. This 
phenomenon not only reflects differences in perspective but also narrows the space for dialogue 
and deepens the segregation of thought. In the context of contemporary Muslim societies, 
contestation between conservative and moderate religious narratives is intensifying and 
influences students’ perspectives in understanding religion (Jubba et al., 2022). Furthermore, 
digital exposure without being balanced with critical literacy contributes to the emergence of 
pseudo-radicalism among students (Suyanto et al., 2022). Therefore, strengthening critical 
digital literacy, inclusivity, and religious moderation has become an urgent need in education, 
especially at the secondary school level. 

In the context of Islamic Religious Education (PAI), the challenge of digital polarization 
necessitates a more fundamental paradigm shift. Thus far, PAI has tended to operate within a 
textual-normative framework that emphasizes the doctrinal transmission of religious 
knowledge, thereby lacking in encouraging reflective, dialogical, and contextual awareness 
(Memon et al., 2021; Zuhri & Pabbajah, 2026). Yet, in a complex digital landscape, PAI is tasked 
not only with building cognitive understanding but also with fostering the ability to navigate 
differences, manage discourse conflict, and critically examine the mass circulation of religious 
information (Evolvi, 2022; Sahin, 2018). Consequently, integrating multicultural perspectives 
and critical digital literacy into PAI becomes an epistemological necessity (Banks, 2008; Potter, 
2019; Mu’ti, 2023). In practice, PAI must transform into a learning space capable of cultivating 
inclusive and reflective religious attitudes. 

On the other hand, advances in digital technology also offer opportunities for 
reconstructing PAI learning to be more dialogical, participatory, and contextual. Various 
studies indicate that pedagogical approaches based on active participation, dialogue, and 
religious literacy can enhance students’ cross-perspective understanding and tolerant attitudes 
(O’Grady & Jackson, 2020; Awang-Hashim et al., 2019; Walker et al., 2021). In addition, the 
integration of technologies such as e-learning and mobile learning has proven to enhance 
engagement and digital literacy in religious education (Y. Hanafi et al., 2019; A. H. Hanafi, 
2022). Nevertheless, the use of technology without appropriate pedagogical design actually 
risks reinforcing polarization. Therefore, it is necessary to design learning processes that 
holistically integrate digital literacy, multicultural values, and awareness of algorithmic culture. 
Curricular issues and educator competencies also present crucial challenges. The integration of 
multicultural values in the PAI curriculum tends to be implicit and has not been systematically 
structured (Banks, 2004). Moreover, teachers’ readiness to manage religious discourse in digital 
spaces still varies, especially in terms of digital literacy and dialogical pedagogy (Dalimunthe et 
al., 2023; Howard et al., 2021). On the other hand, technological developments such as artificial 
intelligence also present opportunities for innovation as well as ethical challenges in PAI 
learning (Achruh et al., 2024). This indicates that strengthening PAI requires interventions 
focused not only on the curriculum but also on the ongoing enhancement of educators’ 
pedagogical capacities. 

Policies such as religious moderation and digital literacy are initial steps in building an 
inclusive educational ecosystem. However, most PAI studies have yet to explicitly link the 
internalization of tolerance values with the dynamics of digital communication and the 
algorithmic structure of social media (Evolvi, 2022; Khoeriyah et al., 2022). In fact, studies show 
that the digital environment has significantly shaped religious authority, student identity, and 
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the quality of learning (Hefner, 2022; Eraku et al., 2021; Mintasih et al., 2024; Suhilmiati et al., 
2024). Furthermore, existing research remains fragmented between a focus on pedagogical 
strategies and digital literacy, without comprehensive conceptual integration (Unstad & 
Fjørtoft, 2021; Seiple & Hoover, 2021; Noe et al., 2026). Thus, there is a conceptual gap in the 
literature, particularly regarding integrating multicultural education, critical digital literacy, 
and algorithmic culture within an operational framework for PAI. 

Based on this background, this study aims to analyze and reconstruct Islamic Religious 
Education (PAI) in responding to the dynamics of digital polarization through an integrative 
approach combining multicultural education, critical digital literacy, and awareness of 
algorithmic culture. This study not only seeks to synthesize the literature but also to develop an 
operational conceptual framework for PAI instructional design at the secondary school level. 
More specifically, the study is formulated in several research questions as follows: 

RQ1: How urgent is multicultural Islamic Religious Education in responding to the 
phenomenon of digital polarization among secondary school students? 

RQ2: What are the epistemological, pedagogical, and structural challenges in the 
implementation of Islamic Religious Education in the digital era, based on the literature 
synthesis? 

RQ3: What are the strategies for implementing integrative, responsive, and applicable 
PAI learning to internalize multicultural values, critical digital literacy, and awareness of 
algorithmic culture? 

This study offers a novel contribution through the integration of three main perspectives: 
multicultural education, critical digital literacy, and algorithmic culture into the instructional 
design framework. Unlike previous studies that tended to be descriptive and fragmented, this 
study seeks to reconstruct the PAI conceptual framework in an integrative and operational 
manner. Consequently, the research results are expected to not only contribute to theoretical 
development but also serve as practical guidelines for curriculum development, instructional 
design, and strengthening educator competencies in facing the dynamics of a plural and 
polarized digital society. 
 
METHOD 

This study This study employs a qualitative approach with the type of research being 
library research, positioned within the framework of a systematic literature review (SLR) based 
on conceptual synthesis. This approach was chosen to allow for the systematic formulation of a 
conceptual model for Multicultural Islamic Religious Education (PAI) through critical 
integration of relevant literature, particularly in the context of secondary school learning. 
Unlike descriptive library studies, this research emphasizes the process of integrating concepts, 
identifying patterns, and developing an applicable theoretical framework in response to the 
phenomenon of digital polarization. 

The research design refers to the systematic literature review framework combined with 
conceptual-thematic analysis as described by (Snyder, 2019). This approach enables the 
formation of a coherent and systematic conceptual construction, not only through the 
description of findings but also through the processes of integration, comparison, and 
reinterpretation of the analyzed literature. 
Search Strategy 

The data sources in this study consist of scientific literature, including reputable 
international journal articles, especially those indexed in major academic databases, namely 
Scopus. The choice of this database is based on its multidisciplinary coverage, the quality of its 
indexed publications, as well as its relevance to the study of Islamic education in a global 
context. 

The literature search process was conducted using a combination of Boolean operators 
and search strings designed to capture studies related to Islamic Religious Education, 
multicultural education, critical digital literacy, and digital polarization in the context of 
secondary education. The publication timeframe was limited to 2016–2026 to ensure study 
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relevance and novelty, while still considering fundamental classical literature (Creswell, 2014; 
Zed, 2008). 

The search stages included initial identification, screening based on titles and abstracts, as 
well as eligibility assessment through full-text review to ensure alignment with the research 
focus. 

 
Table 1. Search String 

Database Search String Result 

Scopus (TITLE-ABS-KEY ("Islamic education" OR "PAI" OR "religious 
education") AND TITLE-ABS-KEY ("multicultural education" OR 
"religious diversity") AND TITLE-ABS-KEY ("digital literacy" OR 
"digital polarization" OR "social media") AND TITLE-ABS-KEY 
("secondary school" OR "high school")) 

n = 313 

 

Table 2. Eligible Criteria 

No Inclusion Criteria Exclusion Criteria 

 Studies discussing Islamic Education, 
multicultural education, or digital 
literacy 

Studies not relevant to educational or 
religious contexts 

 Studies related to digital polarization or 
digital media phenomena 

Studies that do not address digital contexts 
or digital literacy 

 Focus on secondary education level 
(secondary/high school) 

Focus on primary education, higher 
education, or non-formal education without 
conceptual relevance 

 Peer-reviewed journal articles and 
reputable academic publications 

Popular sources, opinion pieces, or non-
academic works 

 Publication range from 2016–2026 Studies published outside the specified time 
range 

 Employ clear methodology and strong 
academic argumentation 

Studies lacking methodological clarity 

 Published in English  

 
The inclusion and exclusion criteria in this study are designed to ensure that the selected 

literature possesses a high level of relevance and credibility to the research focus. For inclusion 
criteria, this study prioritizes works discussing Islamic Religious Education (PAI), multicultural 
education, as well as critical digital literacy, particularly those related to the phenomenon of 
digital polarization in the educational context. The main focus is directed at the secondary/high 
school level, considering that at this stage, students are in a crucial phase of forming their 
religious and social identities in digital spaces. In addition, only articles that have undergone 
the peer-review process and demonstrate clear methodologies and strong academic 
argumentation are included, to ensure that the findings analyzed are evidence-based and 
scientifically accountable. The publication range is limited to the years 2016 to 2026 to ensure 
data novelty, while still considering relevant classical literature as a theoretical foundation 
(Creswell, 2014; Snyder, 2019; Zed, 2008). 

On the other hand, exclusion criteria are applied to filter out literature that is not aligned 
with the research focus. Studies unrelated to the educational context or that do not discuss 
religious dimensions are eliminated. Additionally, research that does not examine digital 
aspects, digital literacy, or information polarization is also excluded from the analysis. 
Literature focused on other educational levels, such as primary education, higher education, or 
non-formal education without strong conceptual relevance, is also excluded, given the 
differences in learning characteristics at each educational level. Sources that have not 
undergone peer review, are of a popular nature, or lack methodological clarity are also 
eliminated to maintain the quality of the data used. 
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The application of these criteria aims to ensure that the research focuses on up-to-date, 
high-quality literature that is directly relevant to the dynamics of Islamic Religious Education in 
the context of digital polarization. After screening and eligibility stages, the selected literature is 
then analyzed using a qualitative approach to identify patterns, themes, and key trends in the 
studies reviewed, especially those related to epistemological, pedagogical, and structural 
challenges in multicultural PAI teaching. 

The literature selection process was carried out systematically through several stages. 
Initially, articles were identified via searches in the main database, namely Scopus. Next, 
screening was conducted based on titles and abstracts to assess initial relevance to the research 
questions. The subsequent stage was an advanced evaluation through full-text review to ensure 
the substantive relevance and suitability to the research context. 

The data analysis technique used in this study is thematic analysis developed by (Braun 
& Clarke, 2006). The analysis process consists of several stages: (1) data familiarization through 
in-depth reading of the literature, (2) open coding to identify units of meaning, (3) axial coding 
to group codes into main themes, (4) selective coding to build relationships between themes, 
and (5) conceptual synthesis to integrate all findings into a conceptual model of multicultural 
PAI relevant to learning dynamics at the senior secondary school level in the era of digital 
polarization. This approach enables the identification of patterns, relationships, and in-depth 
meaning constructions related to the dynamics of multicultural education in the context of 
digital polarization, as recommended in literature-based qualitative research (Snyder, 2019). 

To maintain reliability and validity, the literature selection and analysis process was 
carried out systematically by documenting each stage in the form of an audit trail. In addition, 
literature evaluation was performed repeatedly to minimize potential bias in source selection. 
This approach aligns with the principles of systematic literature review, emphasizing 
transparency and consistency in the analysis process (Snyder, 2019). 

Although a comprehensive search was conducted, the number of articles meeting the 
inclusion criteria is relatively limited. This is due to the specific research focus requiring a direct 
connection between Islamic Religious Education, multicultural education, critical digital 
literacy, and the phenomenon of digital polarization. Therefore, only literature that truly meets 
the criteria is used in the synthesis stage. 

Overall, the systematic approach employed in the literature selection process enables the 
researcher to identify the most relevant and high-quality sources. Thus, the research findings 
obtained possess a strong degree of credibility and are able to make significant contributions to 
the development of the conceptual framework for multicultural Islamic Religious Education in 
the digital era. 

The literature selection process in this study follows the flow of the Preferred Reporting 
Items for Systematic Reviews and Meta-Analyses (PRISMA). The PRISMA diagram is used to 
depict the stages of identification, screening, eligibility, and final determination of the articles 
analyzed. All of these selection stages are systematically visualized in the following PRISMA 
flow diagram: 
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Figure 1. PRISMA Flow Diagram (Haddaway, Page, Pritchard, & McGuinness, 2022) 

 
 

RESULT AND DISCUSSION  
The literature search process in the academic database section yielded a total of 313 

records identified from the Scopus database. A total of 222 records were eliminated, consisting 
of 12 duplicate data and 210 records that were automatically identified as not meeting the 
eligibility criteria. Subsequently, 91 records proceeded to the screening stage based on title and 
abstract, with 30 excluded for being irrelevant to the research focus. Next, 61 articles were 
sought in full-text form. All 61 articles available in full-text versions then underwent a more in-
depth eligibility assessment. At this stage, 10 articles were eliminated for lacking substantial 
relevance to the research topic, while another 10 articles were excluded due to methodological 
and conceptual considerations. In the end, 21 study articles were deemed to meet all inclusion 
criteria and were used in the final synthesis process. 

The literature selection stages organized through the PRISMA flow succeeded in 
reducing the hundreds of initial articles to 21 study articles that the researcher considered most 
relevant to the focus of this research, namely the transformation of multicultural Islamic 
religious education in the context of digital polarization, as illustrated in the diagram. To assist 
readers in understanding the direction of the study, methodological approach, and each study's 
contribution, summaries of the twenty-one analyzed studies are presented in the following 
table:  
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Table 3. Articles Included in the Systematic Review 

No   Theme   Author(s)   Method   Findings  

 1  Epistemological 
Challenges  

(Zuhri & 
Pabbajah, 
2026)  

Qualitative  Understanding of aqidah in digital 
spaces tends to be textual and 
simplistic, reducing 
contextualization and dialogical 
engagement.  

 2  Epistemological 
Challenges  

(Sahin, 2018)  Qualitative  Islamic education faces tension 
between traditional values and 
modern secular frameworks, 
requiring critical reinterpretation.  

 3  Epistemological 
Challenges  

(Mu’ti, 2023)  Qualitative  Pluralistic Islamic education 
promotes inclusivity and tolerance, 
offering a framework for 
multicultural PAI.  

 4  Pedagogical 
Challenges  

(Aderibigbe et 
al., 2023)  

Qualitative  Islamic education can foster 
tolerance and respect for diversity 
through value-based pedagogy.  

 5  Pedagogical 
Challenges  

(Dalimunthe 
et al., 2023)  

Qualitative  ICT integration in Islamic education 
creates opportunities but requires 
digital competence and adaptation.  

 6  Pedagogical 
Challenges  

(Achruh et al., 
2024)  

Qualitative  AI adoption in Islamic education 
offers innovation but presents 
ethical and pedagogical challenges.  

 7  Structural 
Challenges  

(Hefner, 2022)  Qualitative  Digital environments reshape 
students' religious authority and 
identity, especially among Muslim 
youth.  

 8  Structural 
Challenges  

(Jubba et al., 
2022)  

Qualitative  Contestation between conservative 
and moderate Islam influences 
educational narratives and student 
perspectives.  

 9  Structural 
Challenges  

(Suyanto et al., 
2022)  

Qualitative  Digital exposure contributes to 
pseudo-radicalism among educated 
youth, highlighting the need for 
critical literacy.  

 10  Instructional 
Strategy  

(Awang-
Hashim et al., 
2019)  

Qualitative  Inclusive learning strategies based 
on active participation and 
instructional differentiation 
enhance engagement in 
multicultural classrooms.  

 11  Instructional 
Strategy  

(O’Grady & 
Jackson, 2020)  

Qualitative  Dialogic teaching helps students 
engage with religious differences 
constructively in classroom 
settings.  

 12  Instructional 
Strategy  

(Unstad & 
Fjørtoft, 2021)  

Qualitative  Disciplinary literacy enhances 
students' ability to critically 
interpret religious texts.  

 13  Instructional 
Strategy  

(Walker et al., 
2021)  

Qualitative  Religious literacy supports civic 
engagement and intercultural 
understanding in education.  

 14  Instructional 
Strategy  

(Seiple & 
Hoover, 2021)  

Qualitative  Cross-cultural religious literacy 
fosters global understanding and 
tolerance among students.  
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 15  Instructional 
Strategy  

(Von 
Brömssen et 
al., 2020)  

Qualitative  Religious literacy policies shape 
inclusive curricula in multicultural 
educational systems.  

 16  Instructional 
Strategy  

(Y. Hanafi et 
al., 2020)  

R&D  Mobile learning enhances religious 
learning engagement and digital 
literacy among students.  

 17  Instructional 
Strategy  

(Y. Hanafi et 
al., 2019)  

Quantitative  E-learning improves students' 
Qur'anic literacy and engagement 
in religious learning.  

 18  Instructional 
Strategy  

(Noe et al., 
2026)  

Mixed 
Methods  

Integrated multicultural-inclusive 
Islamic pedagogy effectively 
internalizes values of tolerance, 
peace, and inclusivity in Islamic 
school contexts.  

 19  Pedagogical 
Strategy  

(A. H. Hanafi, 
2022)  

Qualitative  Religious literacy processes support 
students' understanding of 
moderation and inclusivity.  

 20  Assessment 
Strategy  

(Nortvedt et 
al., 2020)  

Qualitative  Culturally responsive assessment 
emphasizes fair, contextual, and 
culturally sensitive evaluation.  

 21  Assessment 
Strategy  

(Lawson et al., 
2024)  

Qualitative  Multicultural learning evaluation 
includes pedagogical dimensions, 
classroom interaction, and cultural 
sensitivity in measuring 
effectiveness.  

Source : Scopus 
 
The summary presented in the table reflects the diversity of research contexts, 

methodological approaches, and thematic focuses in the literature on multicultural Islamic 
Religious Education (PAI) amid digital polarization, particularly at the high school level. 
Generally, the analyzed studies indicate that the development of the field is not only 
concentrated on conceptual aspects but has also moved towards strengthening pedagogical and 
strategic dimensions in teaching. This is evident from the dominance of the instructional 
strategy theme, which accounts for nearly half of the total articles, followed by themes of 
epistemological, pedagogical, and structural challenges, as well as the development of learning 
evaluation strategies. 

Methodologically, the literature analyzed shows a tendency towards the dominance of 
qualitative approaches, with method variations such as conceptual analysis, case studies, and 
interpretive studies. In addition, there are also research and development (R&D), quantitative, 
and mixed methods approaches that enrich analytical perspectives. This diversity reflects the 
complexity of the relationship between religious education, digital transformation, and the need 
to strengthen multicultural values in a digitized society. 

Substantively, the findings in the table reveal a relatively consistent pattern across three 
main dimensions: epistemological, structural, and pedagogical. In the epistemological 
dimension, the study by (Zuhri & Pabbajah, 2026) shows that understanding of creed in digital 
spaces tends to be textual and simplistic, thereby reducing the depth of contextualization and 
dialogue. This finding is reinforced by (Sahin, 2018), who highlights tensions between 
traditional Islamic values and the modern-secular framework, as well as (Mu’ti, 2023), who 
offers a pluralistic Islamic educational approach as a solution for building inclusivity. These 
show that epistemological challenges concern not only content but also the ways in which 
religious knowledge is produced and understood in the digital era. 

In the structural dimension, changes in the digital landscape also shape students' 
religious authority and identities. The study by (Hefner, 2022) affirms that the digital 
environment has given rise to new forms of religious authority that influence how students 
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understand religion. Meanwhile, (Jubba et al., 2022) demonstrate contestation between 
conservative and moderate Islam, impacting educational narratives and student perspectives. 
Furthermore, digital exposure not balanced with critical literacy, as revealed by (Suyanto et al., 
2022), can potentially trigger pseudo-radicalism among students. These findings indicate that 
digital polarization is not only technological but also structural, since it is associated with the 
distribution of authority, the production of discourse, and socio-religious dynamics. 

In the pedagogical dimension, the main challenge lies in the need to adapt teaching to the 
development of digital technology. The study by (Dalimunthe et al., 2023) shows that 
integrating information technology into Islamic education opens up opportunities for 
innovation, but requires adequate digital competence from educators. This is supported by 
(Achruh et al., 2024), who highlight ethical and pedagogical challenges in the use of artificial 
intelligence, as well as (Aderibigbe et al., 2023), who stress the importance of a values-based 
approach in fostering tolerance. Thus, pedagogical challenges involve not only teaching 
methods but also teachers' readiness to manage digital learning dynamics reflectively and 
contextually. 

On the other hand, the literature also points to significant progress in formulating more 
operational and applicable learning strategies. Various studies on the instructional strategy 
theme underline the importance of inclusive, participatory, and dialogic learning approaches. 
For instance, (Awang-Hashim et al., 2019) emphasize participatory-based inclusive learning 
strategies, while (O’Grady & Jackson, 2020) demonstrate the effectiveness of dialogic learning in 
fostering understanding across religious differences. In addition, the strengthening of religious 
literacy as a foundation for learning also emerges as a key finding, as shown by (Unstad & 
Fjørtoft, 2021), (Walker et al., 2021), and (Seiple & Hoover, 2021), who all stress the importance 
of interpretive skills and cross-cultural understanding in religious education. 

Furthermore, the integration of technology in learning is also a significant focus. The 
studies by (Y. Hanafi et al., 2019) show that e-learning and mobile learning can enhance both 
student engagement and religious literacy. Meanwhile, (Noe et al., 2026) offers an integrated 
multicultural Islamic pedagogy that has proven effective in internalizing the values of tolerance, 
peace, and inclusivity. In terms of evaluation, (Nortvedt et al., 2020) and (Lawson et al., 2024) 
emphasize the importance of culturally responsive assessment approaches as a component of 
inclusive learning systems. 

Nevertheless, most studies still show limitations in comprehensively integrating critical 
digital literacy, multicultural values, and learning design into a unified framework. Some 
research remains partial, with separate focuses on pedagogical strategies, digital literacy, and 
learning assessment. This situation indicates that, at the high school level, integration among 
these three aspects has yet to be systematically built into a comprehensive pedagogical model. 

Such diversity and limitations in findings indicate that the development of multicultural 
Islamic Religious Education in the digital era requires an integrative approach that 
simultaneously cuts across epistemological, pedagogical, and structural dimensions. Therefore, 
the following discussion is directed at synthesizing the main emerging patterns, identifying 
conceptual gaps in the literature, and formulating a more systematic and applicable learning 
framework. This analysis holds not only theoretical relevance but also provides practical 
implications for constructively responding to the challenges of digital polarization in high 
school settings. 

 
DISCUSSION  
The Urgency of Multicultural Islamic Education in the Context of Digital Polarization 

Based on the synthesis of findings in the SLR table, the fundamental changes in 
communication patterns and the production of religious knowledge amid digital polarization 
not only demand adaptive capabilities but also expose the limitations of the prevailing 
conceptual framework of Islamic Religious Education (PAI), which has tended to be normative 
and textual. The transformation in how young people access, understand, and discuss religious 
teachings through digital media has driven a shift in religious authority from formal 
institutions to digital spaces that are more open yet do not always have clear epistemic 
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legitimacy. This aligns with the findings of (Hefner, 2022), who shows that the digital 
environment has reshaped students' religious authority and identity. 

In this context, PAI needs to be reoriented as a space for dialogic, critical, and reflective 
learning. Approaches that focus solely on the transmission of normative knowledge are no 
longer sufficient, especially at the high school level where students actively engage with diverse 
digital religious sources. Therefore, the urgency of developing multicultural PAI lies not just in 
the pedagogical dimension, but also in the epistemological dimension that is, in how religious 
knowledge is produced, validated, and understood within the fragmented digital landscape. 
The findings of (Zuhri & Pabbajah, 2026), which reveal a tendency for simplistic religious 
understanding in the digital realm, as well as (Sahin, 2018), who highlights the tension between 
traditional values and modernity, further emphasize the need for a more reflective and 
contextual approach to teaching PAI. 

Furthermore, the literature synthesis identifies three main forms of urgency that indicate 
the need to reframe multicultural Islamic Education (PAI) in the era of digital polarization. 
First, the increasing diversity of interpretations of religious teachings as a consequence of the 
open digital space. Individuals now have broad opportunities to produce and distribute 
religious discourse without sufficient epistemic authority. This reinforces the findings of (Jubba 
et al., 2022) regarding the contestation between conservative and moderate religious narratives 
that influence students' perspectives. In this situation, learners’ dialogical and evaluative 
capacities become key competencies that must be developed through instruction. 

Second, digital exposure that is not accompanied by critical literacy has the potential to 
reinforce cognitive biases and produce a narrow understanding of religion. The study by 
(Suyanto et al., 2022) shows that digital exposure can encourage the emergence of pseudo-
radicalism among students. This indicates that integrating critical digital literacy into PAI 
instruction is no longer optional, but a fundamental necessity to help students sort, evaluate, 
and reflect on religious information critically. 

Third, there is increasing complexity in pedagogical challenges in PAI instruction in the 
digital era. The study by (Dalimunthe et al., 2023) confirms that integrating technology in 
Islamic education requires adequate digital competence, while (Achruh et al., 2024) shows that 
the use of technology such as artificial intelligence introduces new ethical and pedagogical 
challenges. On the other hand, the value-based approach as expressed by (Aderibigbe et al., 
2023) remains an important foundation for building attitudes of tolerance, but it needs to be 
integrated with a critical approach so as not to stop at normative value internalization alone. 

Within this framework, multicultural education needs to be repositioned not only as a 
normative, value-based approach, but also as an operational epistemological and pedagogical 
framework in instructional design. Multicultural education must be able to promote not only 
appreciation of diversity, but also students' cognitive and reflective abilities in facing various 
religious narratives circulating in the digital space (Banks, 2008). This aligns with findings in the 
instructional strategy theme that emphasize the importance of inclusive, dialogic, and 
participatory learning approaches. 

Several studies in the table show a more concrete development direction for strategies. 
For example, (Awang-Hashim et al., 2019) emphasizes learning based on active participation, 
while (O’Grady & Jackson, 2020) demonstrates the effectiveness of dialogic approaches in 
building understanding across differences. In addition, strengthening religious literacy as put 
forward by (Unstad & Fjørtoft, 2021), (Walker et al., 2021), and (Seiple & Hoover, 2021) is an 
important strategy in helping students critically and contextually interpret religious texts. 
Technology integration through e-learning and mobile learning has also proven to increase 
student engagement (Y. Hanafi et al., 2020), while integrated multicultural Islamic pedagogy 
approaches can internalize values of tolerance and inclusivity more effectively (Noe et al., 2026). 
Nonetheless, the literature synthesis shows that the integration of critical digital literacy, 
multicultural values, and instructional design has yet to be systematically built into a 
comprehensive framework. Most studies remain partial and have not comprehensively linked 
the learning process, digital dynamics, and learning evaluation mechanisms, as highlighted by 
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the importance of culturally responsive assessment approaches (Lawson et al., 2024; Nortvedt et 
al., 2020). 

Thus, the urgency of developing multicultural PAI in the era of digital polarization lies 
not only in the need for pedagogical adaptation but also in reconstructing epistemological 
frameworks and integrative instructional designs. At the secondary school level, this need 
becomes even more crucial because students are in a phase of identity formation that is heavily 
influenced by the flow of digital information. Therefore, an instructional design framework is 
required that is able to systematically integrate epistemological, pedagogical, and digital 
literacy dimensions, so that PAI instruction functions not only as value transmission but also as 
a process for shaping critical, reflective, and inclusive thinking capacities in facing the 
complexities of digital polarization. 
Challenges in Multicultural Islamic Education in the Context of Digital Polarization 

Based on the synthesis of findings in Table SLR, the challenges faced by multicultural 
Islamic Religious Education (PAI) in the context of digital polarization are not only technical in 
nature, but also encompass fundamental issues in epistemological, pedagogical, and structural 
dimensions. These three dimensions are interconnected and create systemic constraints in 
responding to the dynamics of the digital ecosystem, especially at the secondary school level as 
the main space for students’ interaction with digital religious information. Thus, the gap 
between current instructional practice and the demands of learning in the digital era is not 
merely an issue of implementation, but also reflects the unpreparedness of conceptual and 
pedagogical frameworks in responding to the changing landscape of religious knowledge. 
Therefore, strengthening integrative instructional frameworks that can link religious, 
technological, and digital social context dimensions is an urgent need (H. A. Campbell & Tsuria, 
2021; Evolvi, 2018). 
Table 4. Dimensions of the Challenges in Multicultural Islamic Education Transformation in the 

Era of Digital Polarization 

Dimension Aspect Manifestation in Learning Impact on Students 

Epistemological Learning 
approach 

Dominance of textual-doctrinal 
approaches; limited dialogue 
and contextualization 

Passive learners; 
difficulty in relating 
religion to digital realities 

Pedagogical Teacher 
competence 

Limited digital literacy; lack of 
ability to manage digital 
discourse 

Non-constructive 
discussions; potential 
conflicts 

Structural Algorithmic 
culture 

Echo chambers; information 
polarization 

Reinforcement of 
exclusivism; low levels of 
tolerance 

Source: Research synthesis from (Zuhri & Pabbajah, 2026; Aderibigbe et al., 2023; Dalimunthe et 
al., 2023; Achruh et al., 2024; Hefner, 2022; Jubba et al., 2022; Suyanto et al., 2022) 

 
On the epistemological On the epistemological dimension, the dominance of the 

textual-normative approach has become the main challenge in PAI learning. Findings in the 
SLR table indicate that religious understanding in the digital space tends to be simplistic and 
lacking in contextualization (Zuhri & Pabbajah, 2026), and faces tension between traditional 
values and the demands of modernity (Sahin, 2018). This situation indicates that PAI learning 
has not yet been fully able to accommodate the complexity of religious knowledge production 
and distribution in the digital era. As a result, learners tend to become passive recipients and 
lack the ability for critical reflection on the various circulating religious narratives. In fact, as 
emphasized in the perspective of multicultural education, dialogical and reflective abilities are 
essential prerequisites for building inclusive religious understanding (Banks, 2008; Nieto, 2017). 
Therefore, a shift is needed from doctrinal approaches to those that open space for negotiation 
of meanings, cross-perspective dialogue, and contextualization of religious teachings in digital 
realities. 
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On the pedagogical dimension, the main challenges lie in teacher readiness and 
instructional design. The findings in the table show that technological integration in Islamic 
education indeed opens opportunities for innovation but, at the same time, demands adequate 
digital competence (Dalimunthe et al., 2023) as well as pedagogical readiness in managing 
technology-based and even AI-based learning (Achruh et al., 2024). Moreover, value-based 
learning approaches have proven effective in fostering tolerance (Aderibigbe et al., 2023), yet 
their implementation is still not systematically structured in teaching practice. This reveals a 
gap between 21st-century competency demands and teaching practices that remain 
conventional. In the context of secondary schools, teachers are not only required to master 
religious material but must also be able to facilitate complex digital discourse, constructively 
manage differences, and guide students in building rational and ethical argumentation. 
Without a clear instructional design, the discussion space potentially turns into conflict. 
Therefore, developing an instructional model that integrates a dialogical approach, critical 
digital literacy, and inclusive pedagogy has become an unavoidable necessity. 

Meanwhile, on the structural dimension, the challenges become more complex with the 
advent of algorithmic culture in the digital ecosystem. Findings in the SLR table show that the 
digital environment is reshaping religious authority and students’ identities (Hefner, 2022), and 
gives rise to contestation among various religious ideologies (Jubba et al., 2022). In addition, 
digital exposure also contributes to the emergence of pseudo-radicalism among the educated 
younger generation (Suyanto et al., 2022). This phenomenon is closely related to algorithmic 
mechanisms that create echo chambers, thus reinforcing cognitive bias and limiting access to 
alternative perspectives. In the context of PAI learning in secondary schools, this condition 
affects the pattern of religious knowledge consumption, making it homogeneous and lacking in 
criticality. As a result, the internalization of multicultural values such as tolerance and openness 
becomes impeded. Therefore, PAI learning needs to be directed not only toward mastery of 
content, but also toward developing students’ critical capacities in understanding how 
technology especially algorithms shapes the construction of religious knowledge. 
Overall, these three dimensions of challenge indicate that the problems of multicultural PAI in 
the era of digital polarization are multidimensional and interrelated. Therefore, partial 
approaches are no longer sufficient. An integrative and systematic instructional framework is 
needed that can link the epistemological, pedagogical, and structural dimensions 
simultaneously. In the context of secondary schools, this framework becomes very important 
because students are at a crucial phase in the formation of religious identity amid the complex 
and polarized currents of digital information. 
Synthesis of Instructional Strategies for Model Development 

Based on the synthesis Based on the synthesis of strategies identified in the SLR Table, 
the transformation of multicultural Islamic Religious Education (PAI) in the context of digital 
polarization demands an approach that is not partial, but rather integrative and based on a 
conceptual synthesis of various strategies that have been developed in the literature. These 
strategies generally point toward more reflective, dialogical, and contextual learning. However, 
findings in the literature indicate that these diverse approaches are still scattered in a 
fragmentary manner and have not yet been integrated into a systematic and operational 
instructional design framework, particularly in the context of secondary school learning. 

Conceptually, the strategies found in the literature can be grouped into three main 
patterns. First, strategies that emphasize a shift from knowledge transmission toward 
developing learners’ critical capacity in responding to diversity and the complexity of digital 
religious information. In this context, learning no longer focuses solely on content mastery, but 
on students’ ability to interpret, evaluate, and reconstruct religious meaning contextually. 
Approaches such as dialogical learning (O’Grady & Jackson, 2020), disciplinary literacy (Unstad 
& Fjørtoft, 2021), and religious literacy (Seiple & Hoover, 2021; Walker et al., 2021) indicate that 
higher-level cognitive engagement can be increased through interpretive and reflective 
activities on religious texts and phenomena. In the perspective of multicultural education, this 
approach aligns with efforts to build students’ critical and dialogical awareness in 
understanding difference (Banks, 2008). 
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Second, strategies that emphasize the integration of critical digital literacy into curricula 
and learning practices. Findings in the SLR table show that the use of technology, such as e-
learning and mobile learning, not only increases student engagement but also simultaneously 
strengthens religious and digital literacy(Y. Hanafi et al., 2019, 2020). In addition, integrating 
technology and even Artificial Intelligence in Islamic Education opens up opportunities for 
instructional innovation, though it still requires ethical and pedagogical readiness (Achruh et 
al., 2024). In this context, critical digital literacy cannot be positioned as an added skill, but 
rather as an integral component in the design of multicultural PAI instruction. This is especially 
important at the secondary school level, where students confront complex and potentially 
biased digital information flows, requiring strong evaluative abilities in understanding religious 
content. 

Third, strategies based on dialogical, participatory, and collaborative learning. 
Literature findings show that inclusive, actively participatory instructional approaches can 
increase student engagement and understanding in multicultural contexts (Awang-Hashim et 
al., 2019). In addition, the integration of inclusive multicultural Islamic pedagogy has proven 
effective in internalizing the values of tolerance, peace, and openness (Noe et al., 2026). This 
approach is further reinforced by the importance of the religious literacy process in building 
understanding of moderation and inclusivity (A. H. Hanafi, 2022). In the context of secondary 
school learning, this strategy is relevant for developing students’ abilities to engage in dialogue, 
collaborate, and constructively understand the diversity of religious perspectives. However, 
successful implementation depends heavily on teacher readiness and the support of a 
collaborative instructional ecosystem. 

Although all three strategic patterns indicate a progressive direction in the 
development of learning, the literature also suggests that their implementation remains partial 
and not yet integrated within a comprehensive instructional design framework. Most studies 
stop at identifying strategies or implementing them in a limited manner, without systematically 
linking them to the stages of learning, evaluation mechanisms, or measurable learning 
outcomes. In fact, findings related to the importance of culturally responsive assessment 
(Nortvedt et al., 2020) and context-sensitive multicultural learning evaluation (Lawson et al., 
2024) show that the evaluation dimension is an important aspect that has not been widely 
integrated into instructional design.  

Therefore, a coherent, systematic, and practical learning model framework is needed 
one capable of integrating all three strategic patterns into a unified instructional design. In the 
context of Islamic Education (PAI) at the secondary school level, this model must be able to 
simultaneously connect epistemological, pedagogical, and structural dimensions, as well as 
accommodate the integration of critical digital literacy, multicultural values, and dialogic 
learning practices. This framework forms the basis for developing a digital-based multicultural 
Islamic Education (PAI) learning model that is not only theoretically robust but also practical in 
responding to the complexities of digital polarization. 
Proposed Instructional Design Model for Multicultural Islamic Education in Digital 
Environments 

Based on synthesizing findings in the SLR table and the analysis in the previous 
subchapter, various studies on multicultural education, digital literacy, and Islamic Education 
(PAI) learning demonstrate significant progress. Nevertheless, the literature still displays a 
fragmentary tendency, with these three domains not yet integrated into a systematic and 
operational learning framework. Although dialogic, reflective, and critical digital literacy–based 
approaches have begun to be adopted in several studies, their implementation remains partial 
and has not yet been formulated into a comprehensive instructional design, especially in the 
context of learning at the secondary school level. Furthermore, digital literacy is often still 
positioned as a technical skill, separate from the epistemological construction of religious 
education, while multicultural education tends to be placed in a normative domain (Evolvi, 
2018; Potter, 2019). This condition has resulted in Islamic Education (PAI) learning not being 
fully capable of adaptively and critically responding to the complexities of digital polarization. 
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Based on this literature synthesis, this study formulates an instructional design model 
for multicultural Islamic Education (PAI) that is integrative, systematic, and contextual as an 
operational framework for learning in the digital era. This model functions not only as a 
conceptual construct but also operationally in classroom practice, with the PAI teacher as the 
main instructional designer, supported by the school institution and the students’ social 
context. Structurally, this model consists of four interrelated main components: (1) learning 
challenges, (2) instructional interventions, (3) stage-based learning processes, and (4) learning 
outcomes together with assessment mechanisms. These four components form an adaptive 
learning cycle that is relevant for Islamic Education (PAI) learning at the secondary school level 
(Banks, 2008; H. A. Campbell & Tsuria, 2021). 

 
Figure 2. Cyclic Multicultural Islamic Learning Model (CMILM) 

 
Source: Author 

 
The first component, namely learning challenges, encompasses three main dimensions: 

epistemological, pedagogical, and structural. In the epistemological dimension, findings in the 
SLR table indicate a tendency toward textual and simplistic religious understanding in digital 
spaces (Zuhri & Pabbajah, 2026), as well as tensions between traditional values and the 
demands of modernity (Sahin, 2018). In the pedagogical dimension, teachers’ limited digital 
competence and the suboptimal integration of technology in learning constitute the main 
challenges (Dalimunthe et al., 2023; Achruh et al., 2024). Meanwhile, in the structural 
dimension, the digital environment reshapes religious authority and student identities (Hefner, 
2022), creates ideological contestations (Jubba et al., 2022), and has the potential to fuel pseudo-
radicalism due to uncritical exposure to information (Suyanto et al., 2022). These three 
dimensions form the basis for designing contextually relevant, needs-based learning 
interventions. 

The second component, namely instructional intervention, serves as a bridge between the 
identification of challenges and the implementation of learning. This intervention includes the 
development of a curriculum based on multicultural and critical digital literacy, the utilization 
of educational technologies such as e-learning and mobile learning (Y. Hanafi et al., 2019, 2020), 
and the strengthening of teacher capacity in facilitating dialogic and inclusive learning 
(Aderibigbe et al., 2023). In addition, an integrative multicultural Islamic pedagogy approach 
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has proven effective in internalizing the values of tolerance, peace, and inclusivity (Noe et al., 
2026). Thus, this intervention is not merely conceptual but is actualized in implementable and 
contextually relevant instructional designs aligned with digital dynamics. 

The third component, namely the learning process, is realized through systematic 
instructional stages elaborating on the strategies in the SLR table. These stages include: first, 
dialogic engagement, an initial stage encouraging students to discuss issues of diversity and 
religious conflict in digital spaces openly, in line with dialogic approaches (O’Grady & Jackson, 
2020). Second, critical digital literacy, an analytical stage examining digital religious content to 
identify bias, ideological framing, and the validity of information. Third, value internalization, a 
reflective process linking Islamic values such as justice, tolerance, and moderation to social 
realities. Fourth, collaborative knowledge construction, a stage of collective knowledge 
construction through discussion, argumentation, and negotiation of meaning, supported by 
religious literacy and participatory learning approaches (Unstad & Fjørtoft, 2021; Walker et al., 
2021). These stages reflect a shift toward learning that emphasizes interaction, reflection, and 
active knowledge construction (Banks, 2008). 

The fourth component, namely learning outcomes and assessment, is designed to ensure 
that the learning process yields measurable and relevant achievements. Learning outcomes 
cover three major dimensions: (1) multicultural competence, i.e., the ability to understand and 
appreciate diversity; (2) critical digital literacy, i.e., the ability to analyze and evaluate religious 
information in digital spaces; and (3) ethical communication skills, i.e., the ability to interact 
constructively in digital discourse. To measure these outcomes, a culturally responsive 
assessment approach is used, emphasizing contextual and fair evaluation (Nortvedt et al., 2020), 
as well as assessment of multicultural learning that encompasses classroom interaction and 
cultural sensitivity dimensions (Lawson et al., 2024). Thus, learning success is measured not 
only in terms of cognition but also through the transformation of attitudes and social digital 
skills of learners. 

Overall, this instructional model operates cyclically, beginning with the identification of 
challenges, the design of interventions, the implementation of learning processes, and the 
evaluation of outcomes which provide feedback for further instructional development. This 
model offers a framework that is not only theoretically robust through the integration of 
multicultural education, digital literacy, and Islamic Religious Education (PAI), but also 
applicable in secondary school instructional practice. Therefore, PAI is positioned as a 
transformative learning space that not only transmits values, but also develops critical 
awareness and learners’ adaptive competence in facing the complexities of digital society. 

Conceptually, this model also makes a significant theoretical contribution by integrating 
three domains that have traditionally been studied separately: multicultural Islamic education, 
digital literacy, and digital context-based instructional design. Unlike previous research, which 
tends to place multicultural education in a normative framework (Banks, 2008; Nieto, 2017) and 
digital literacy as a technical skill set (Potter, 2019), this model integrates both within an 
instructional design framework that is operational and contextual to the phenomenon of digital 
polarization. Thus, this model not only broadens the study of Islamic education from a 
multicultural perspective, but also opens opportunities for further empirical testing across 
various PAI learning contexts in the digital era, especially at the secondary school level as the 
main focus of this study. 

Although this study makes a conceptual contribution by formulating an instructional 
design model for multicultural Islamic education in a digital context, there are several 
limitations that should be noted. First, this study uses a systematic literature review approach 
that relies on synthesizing previous studies, so the resulting model remains at the conceptual 
level and has not yet received empirical validation in real instructional practice, particularly in 
PAI learning contexts at the secondary school level. This limitation is a general characteristic of 
literature-based studies, which tend to produce theoretical frameworks requiring further testing 
through field studies (Snyder, 2019). 

Second, the literature analyzed remains limited to certain databases, i.e., Scopus, so there 
is the possibility that a number of relevant studies have not been fully accommodated. This 
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limitation includes the potential oversight of research from certain local or regional contexts, as 
well as studies specifically examining the implementation of multicultural education at the 
secondary level. Moreover, the diversity of social, cultural, and institutional contexts in the 
implementation of multicultural education is not yet fully represented in the developed model, 
so the generalization of findings must be made cautiously. 

Based on these limitations, future research is recommended to empirically test this model 
through experimental, quasi-experimental, or case study designs in PAI instructional contexts 
in formal educational institutions, especially at the secondary school level as the main focus of 
this study. Such testing is important to assess the model’s effectiveness in enhancing 
multicultural competence, critical digital literacy, and students’ ethical communication skills, as 
indicated in the empirical findings in the SLR table related to the effectiveness of dialogic 
approaches and the integration of digital literacy. 

Additionally, future research needs to be directed toward the development of more 
specific, standardized, and contextual assessment instruments to measure learning outcomes in 
the dynamic digital ecosystem (Redecker, 2017). Strengthening this evaluation aspect becomes 
crucial to ensure that the cognitive, affective, and social-digital dimensions of learners can be 
measured comprehensively. 

Furthermore, the utilization of learning analytics has emerged as a promising research 
direction to enhance the relevance and sustainability of this model in responding to the 
development of digital education. The integration of artificial intelligence-based learning 
technologies also opens up opportunities to support the personalization of learning, real-time 
monitoring of learning progress, and analysis of student interaction patterns in digital 
environments. Thus, future research is expected not only to empirically test the validity of the 
model but also to develop pedagogical innovations that are adaptive to the ever-evolving 
dynamics of the digital education ecosystem. 
 
CONCLUSION   

Based on the synthesis of findings in the SLR table, this study yields three main 
conclusions regarding efforts to reframe Multicultural Islamic Religious Education (PAI) in the 
context of digital polarization. 

First, amidst the fragmentation of religious discourse and the shifting of authority toward 
digital spaces, multicultural PAI has emerged as a strategic necessity that is no longer limited to 
the transmission of normative doctrines but also serves as a space for the development of 
critical, dialogic, and contextual awareness. This becomes increasingly relevant at the secondary 
school level, where students interact intensively with various digital religious sources. 
Information polarization, the strengthening of echo chambers, and the openness of religious 
knowledge production on digital media demand the repositioning of PAI to facilitate inclusive 
and reflective learning. In this context, the integration of multiculturalism perspectives with 
critical digital literacy is a key foundation for developing students who not only understand 
Islamic teachings comprehensively but are also able to respond to differences and information 
flows wisely and responsibly. 

Second, the strengthening of multicultural PAI faces integrated multidimensional 
challenges, which include epistemological, pedagogical, and structural dimensions. On the 
epistemological dimension, the dominance of textual-doctrinal approaches restricts the 
development of dialogic and reflective learning, as indicated by SLR findings on the tendency 
toward simplistic religious understanding in digital spaces. On the pedagogical dimension, 
limited teacher competence and the lack of integration of critical digital literacy into the 
curriculum are the main obstacles in managing digital religious discourse. Meanwhile, on the 
structural dimension, the algorithmic culture of social media encourages the formation of 
information bias and echo chambers that hinder the internalization of values of tolerance and 
openness. This complexity underscores that PAI issues are systemic and thus require a holistic, 
integrative approach, grounded in critical awareness of the digital ecosystem, particularly in the 
context of secondary school learning. 
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Third, the transformation of multicultural PAI in the context of digital polarization 
demands the integrated implementation of several main strategies, including the reconstruction 
of a PAI paradigm based on the values of rahmatan lil ‘alamin, the development of an 
integrative curriculum, dialogic-participatory learning design, strengthening of teacher 
competencies, and cross-stakeholder collaboration. Based on this synthesis, this study 
formulates an integrative and systematic instructional design model for multicultural PAI that 
dynamically connects the dimensions of learning challenges, instructional interventions, stages 
of the learning process, as well as learning outcomes and assessment mechanisms within a 
cyclical framework. This model functions not only as a theoretical construct but also as an 
operational framework that can be implemented in curriculum development, learning design, 
and evaluation practices that are adaptive to the dynamics of digital polarization, particularly at 
the secondary school level. 

Thus, strengthening multicultural PAI is not only a response to the challenges of digital 
polarization, but also serves as a strategic force in building a tolerant, inclusive, and civilized 
culture of diversity. In a plural and dynamic digital ecosystem, PAI is expected to produce a 
generation of Muslims who not only possess deep religious understanding but are also 
adaptive, critical, and capable of contributing constructively in the digital public sphere. The 
directed and sustainable implementation of instructional design models is key to realizing 
adaptive, reflective, and transformative PAI learning in responding sustainably to the 
challenges of digital polarization. 
 
REFERENCES  
Achruh, A., Rapi, M., Rusdi, M., & Idris, R. (2024). Challenges and opportunities of artificial 

intelligence adoption in Islamic education in Indonesian higher education institutions. 
International Journal of Learning, Teaching and Educational Research, 23(11), 423–443. 

Aderibigbe, S. A., Idriz, M., Alzouebi, K., AlOthman, H., Hamdi, W. B., & Companioni, A. A. 
(2023). Fostering tolerance and respect for diversity through the fundamentals of Islamic 
education. Religions, 14(2), 212. 

Awang-Hashim, R., Kaur, A., & Valdez, N. P. (2019). Strategizing inclusivity in teaching diverse 
learners in higher education. Malaysian Journal of Learning and Instruction, 16(1), 105–
128. 

Banks, J. A. (2004). Handbook of research on multicultural education. Wiley. 
Banks, J. A. (2008). An Introduction to Multicultural Education. Pearson. 
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in 

Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa 
Campbell, H. (2013). Digital religion: Understanding religious practice in new media worlds. 

Routledge. 
Campbell, H. A., & Tsuria, R. (2021). Digital Religion: Understanding Religious Practice in 

Digital Media. Routledge. 
Castells, M. (2011). The Rise of the Network Society. John Wiley & Sons. 
Creswell, J. W. (2014). Research Design: Qualitative, Quantitative, and Mixed Methods 

Approaches. SAGE. 
Dalimunthe, M. A., Pallathadka, H., Muda, I., Manoharmayum, D. D., Shah, A. H., Prodanova, 

N. A., Mamarajabov, M. E., & Singer, N. (2023). Challenges of Islamic education in the 
new era of information and communication technologies. HTS Teologiese Studies / 
Theological Studies, 79(1). https://doi.org/10.4102/hts.v79i1.8608 

Eraku, S. S., Baruadi, M. K., Anantadjaya, S. P., Fadjarajani, S., Supriatna, U., & Arifin, A. (2021). 
Digital Literacy and Educators of Islamic Education. Edukasi Islami: Jurnal Pendidikan 
Islam, 10(01), 569–576. https://doi.org/10.30868/ei.v10i01.1533 

Evolvi, G. (2018). Blogging my religion: Secular, Muslim, and Catholic media spaces in Europe. 
Routledge. 
https://www.taylorfrancis.com/books/mono/10.4324/9780203710067/blogging-
religion-giulia-evolvi 



 

140 
 

Evolvi, G. (2022). Religion and the internet: Digital religion, (hyper)mediated spaces, and 
materiality. Zeitschrift Für Religion, Gesellschaft Und Politik, 6(1), 9–25. 
https://doi.org/10.1007/s41682-021-00087-9 

Hanafi, A. H. (2022). Metode Penelitian Bahasa untuk Penelitian, Tesis, dan Disertasi. Diadit 
Media Press. 

Hanafi, Y., Murtadho, N., & Ikhsan, M. A. (2020). Reinforcing Public University Student’s 
Worship Education by Developing and Implementing Mobile-Learning Management 
System in the ADDIE Instructional Design Model. International Journal of Interactive 
Mobile Technologies, 14(2). https://www.researchgate.net/profile/Yusuf-
Hanafi/publication/339151162_Reinforcing_Public_University_Student’s_Worship_Educ
ation_by_Developing_and_Implementing_Mobile-
Learning_Management_System_in_the_ADDIE_Instructional_Design_Model/links/5e43
8d74299bf1cdb92105e6/Reinforcing-Public-University-Students-Worship-Education-by-
Developing-and-Implementing-Mobile-Learning-Management-System-in-the-ADDIE-
Instructional-Design-Model.pdf 

Hanafi, Y., Murtadho, N., Ikhsan, M. A., Diyana, T. N., & Sultoni, A. (2019). Student’s and 
Instructor’s Perception toward the Effectiveness of E-BBQ Enhances Al-Qur’an Reading 
Ability. International Journal of Instruction, 12(3), 51–68. 

Hefner, C. (2022). Morality, religious authority, and the digital edge: Indonesian Muslim 
schoolgirls online. American Ethnologist, 49(3), 359–373. 
https://doi.org/10.1111/amet.13088 

Howard, P. N., Neudert, L.-M., Prakash, N., & Vosloo, S. (2021). Digital 
misinformation/disinformation and children. UNICEF. Retrieved on February, 20, 2021. 

Jubba, H., Awang, J., Qodir, Z., Hannani, & Pabbajah, M. (2022). The contestation between 
conservative and moderate Muslims in promoting Islamic moderatism in Indonesia. 
Cogent Social Sciences, 8(1), 2116162. https://doi.org/10.1080/23311886.2022.2116162 

Khoeriyah, Y., Ruswandi, U., & Erihadiana, M. (2022). Pendidikan multikultural: Konsepsi, 
urgensi dan relevansinya dalam manajemen pendidikan islam di indonesia | JIIP - jurnal 
ilmiah ilmu pendidikan. JIIP (Jurnal Ilmiah Ilmu Pendidikan), 5(7), 2523–2532. 
https://doi.org/DOI:%20https://doi.org/10.54371/jiip.v5i7.708 

Lawson, T. K., Knox, J., Romero, E., Molina Palacios, A., & Fallon, L. M. (2024). Check yourself! 
Exploring current culturally responsive teaching assessment measures. Psychology in the 
Schools, 61(6), 2649–2667. https://doi.org/10.1002/pits.23189 

Memon, N. A., Chown, D., & Alkouatli, C. (2021). Descriptions and enactments of Islamic 
pedagogy: Reflections of alumni from an Islamic Teacher Education Programme. 
Pedagogy, Culture & Society, 29(4), 631–649. 
https://doi.org/10.1080/14681366.2020.1775687 

Mintasih, D., Sukiman, S., & Purnama, S. (2024). Integration of digital technology in islamic 
religious education learning: A qualitative study on teachers’ competence and 
implementation models in secondary schools. Jurnal Pendidikan Islam, 13(1), 85–96. 

Mu’ti, A. (2023). Pluralistic Islamic Religious Education: A Vision for Indonesia. The Review of 
Faith & International Affairs, 21(2), 121–127. 
https://doi.org/10.1080/15570274.2023.2200280 

Nieto, S. (2017). Re-imagining multicultural education: New visions, new possibilities*. 
Multicultural Education Review, 9(1), 1–10. 
https://doi.org/10.1080/2005615X.2016.1276671 

Noe, W., Abdullah, O. M., Tanshzil, S. W., Pangalila, T., Bunta, A., & Sarina, S. (2026). 
Integrated Multicultural-Inclusive-Peace-Islamic Pedagogy: An Empirical Model of Value 
Internalization in an Indonesian Islamic School. Frontiers in Education, 11, 1760579. 
https://www.researchgate.net/profile/Abd-
Bunta/publication/403499784_Integrated_multicultural-_inclusive-peace-
Islamic_pedagogy_an_empirical_model_of_value_internalization_in_an_Indonesian_Isla
mic_school/links/69d06a493c61894306739145/Integrated-multicultural-inclusive-peace-



 

141 
 

Islamic-pedagogy-an-empirical-model-of-value-internalization-in-an-Indonesian-Islamic-
school.pdf 

Nortvedt, G. A., Wiese, E., Brown, M., Burns, D., McNamara, G., O’Hara, J., Altrichter, H., 
Fellner, M., Herzog-Punzenberger, B., Nayir, F., & Taneri, P. O. (2020). Aiding culturally 
responsive assessment in schools in a globalising world. Educational Assessment, 
Evaluation and Accountability, 32(1), 5–27. https://doi.org/10.1007/s11092-020-09316-w 

O’Grady, K., & Jackson, R. (2020). ‘A touchy subject’: Teaching and learning about difference in 
the religious education classroom. Journal of Beliefs & Values, 41(1), 88–101. 
https://doi.org/10.1080/13617672.2019.1614755 

Potter, W. J. (2019). Seven Skills of Media Literacy. SAGE Publications. 
https://books.google.com/books 

Redecker, C. (2017). European Framework for the Digital Competence of Educators: 
DigCompEdu. JRC Publications Repository. https://doi.org/10.2760/178382 

Sahin, A. (2018). Critical issues in Islamic education studies: Rethinking Islamic and Western 
liberal secular values of education. Religions, 9(11), 335. 

Seiple, C., & Hoover, D. R. (2021). A Case for Cross-Cultural Religious Literacy. The Review of 
Faith & International Affairs, 19(1), 1–13. https://doi.org/10.1080/15570274.2021.1874165 

Snyder, H. (2019). Literature review as a research methodology: An overview and guidelines. 
Journal of Business Research, 104, 333–339. https://doi.org/10.1016/j.jbusres.2019.07.039 

Suhilmiati, E., Hanika, I. M., Hardiyanti, N. R., Jejen, A., & Sutiapermana, A. (2024). The Role of 
Digital Literacy in Islamic Religious Education Learning in the Technology Era at MAN 3 
Banyuwangi. International Journal of Educational Research Excellence, 3(1), 313–320. 
https://doi.org/10.55299/ijere.v3i1.832 

Suyanto, B., Sirry, M., & Sugihartati, R. (2022). Pseudo-Radicalism and the De-Radicalization of 
Educated Youth in Indonesia. Studies in Conflict & Terrorism, 45(2), 153–172. 
https://doi.org/10.1080/1057610X.2019.1654726 

Unstad, L., & Fjørtoft, H. (2021). Disciplinary literacy in religious education: The role and 
relevance of reading. British Journal of Religious Education, 43(4), 434–442. 
https://doi.org/10.1080/01416200.2020.1754164 

Von Brömssen, K., Ivkovits, H., & Nixon, G. (2020). Religious literacy in the curriculum in 
compulsory education in Austria, Scotland and Sweden—A three-country policy 
comparison. Journal of Beliefs & Values, 41(2), 132–149. 
https://doi.org/10.1080/13617672.2020.1737909 

Walker, N. C., Chan, W. Y. A., & McEver, H. B. (2021). Religious Literacy: Civic Education for a 
Common Good. Religion & Education, 48(1), 1–16. 
https://doi.org/10.1080/15507394.2021.1876508 

Zed, M. (2008). Metode Penelitian Kepustakaan. Yayasan Pustaka Obor Indonesia. 
Zuhri, H., & Pabbajah, M. (2026). The distortions of Aqidah on digital platforms to raise the 

Islamic populism. Cogent Arts & Humanities, 13(1), 2609316. 
https://doi.org/10.1080/23311983.2025.2609316 

 
 


