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ABSTRACT

This study discusses the integration of local wisdom in the implementation of the
Independent Curriculum in MTsN 2 and SMPN 2 Tembilahan Hulu as an effort to
strengthen cultural values, character, and profiles of Pancasila Students. The main
problems raised are the low structural recognition of local content and the
ARTICLE INFO  limitations of teacher training in developing culture-based learning. The research
Article history: used a qualitative method through in-depth interviews with Waka Curriculum
Received and Riau Malay Culture (BMR) teachers to identify practices, challenges, and
Novmber 12, 2025 implementation strategies. The results show that the integration of local wisdom is
Revised carried out through three domains—intracurricular, cocurricular, and
March 03, 2026 extracurricular —with a positive impact on learning motivation, cultural pride,
Accepted and character formation of students. However, structural constraints and lack of
March 31, 2026 resources are still the main obstacles. This research recommends strengthening
culture-based education policies through formal recognition of local content,
continuous teacher training, and collaboration between schools, customary

institutions, and universities to ensure the sustainability of programs.

Keywords: Local Wisdom, Independent Curriculum, Riau Malay Culture,
Character Education, Pancasila Student Profile
Journal Homepage https:/ /attractivejournal.com/index.php/aj/
This is an open access article under the CC BY SA license
https:/ / creativecommons.org/licenses/by-sa/4.0/
@ 2026 by the authors
Published by CV. Creative Tugu Pena

PENDAHULUAN

The integration of local wisdom into the Indonesian education system, especially in the
Independent Curriculum, is essential to create a more inclusive, relevant, and meaningful
learning environment (Astuti et al, 2024). By incorporating local cultural values and traditions
into the curriculum, students can develop a deeper understanding and appreciation of their
own culture while enhancing their academic knowledge (Sakti et al., 2024). The integration
strengthens the pillars of education which include character, cognitive, emotional, social, and
aesthetic aspects (Xia & You, 2023). Local wisdom can be integrated through various ways, such
as the use of literature as a learning material (Hidayati et al.,, 2020) and integrating cultural
values into mathematics education. Teachers implement such integration through various
strategies, including instilling knowledge of local cultures into the subject matter or providing
real-world examples in learning (Garzén-Diaz et al., 2021). This approach helps preserve
cultural values, build strong character, and prepare students to face the challenges of
globalization (Agus et al., 2021). The authors argue that the integration of local wisdom in the
Independent Curriculum not only enriches students' learning experiences, but also plays a key
role in building characters with strong cultural identities, and is essential to prepare a
generation that can adapt to the dynamics of globalization without losing their identity.

The integration of local wisdom into the Indonesian Merdeka Curriculum faces several
challenges although it is important in enriching educational content and strengthening cultural
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identity (Yulia & Suttrisno, 2024). Many schools struggle to fully incorporate local cultural
values due to limited understanding of their importance, lack of relevant teaching resources,
and gaps between curriculum and local cultural richness (Colina Neri et al., 2023; Villa &
Knutas, 2020). Implementation challenges include inadequate infrastructure, the need to
improve teachers' technology skills, difficulties in learning evaluation, and policy gaps
(Hennessy et al., 2022). This is due to several factors, such as the lack of understanding of the
importance of local wisdom in the context of education, the limited teaching resources of
relevant teaching, and the gap between the curriculum implemented and the existing local
cultural richness. Often, learning focuses on the academic aspect without considering the
importance of connecting that knowledge with local cultural values and traditions. To
overcome this problem, strategies such as strengthening multicultural education, revitalizing
local wisdom in curriculum content, improving teacher competence, and fostering collaboration
between schools, families, and communities are recommended (Suwito Eko et al., 2020).
Successfully integrating local wisdom can create more benefits of an inclusive, relevant, and
meaningful learning environment, strengthening the pillars of character education, cognition,
social-emotional development, and aesthetics (Swargiary & Roy, 2023). The authors argue that
addressing these challenges requires a comprehensive approach that focuses not only on
curriculum adaptation but also on improving teacher training, community engagement, and
policy alignment to ensure effective integration of local wisdom into the education system.

The solution that can be taken is to develop a learning module that integrates local
wisdom in each subject in the Independent Curriculum. The integration of local wisdom into
the Merdeka Learning curriculum is proposed as an effective approach to improve the learning
experience and strengthen the nation's identity. By incorporating folklore, customs, and local
cultural practices into teaching materials, educators can create a more inclusive, relevant, and
meaningful learning environment (Pang et al., 2021). This approach not only enriches students'
knowledge of their own culture but also fosters a sense of love for the homeland and affirms the
nation's identity (Li, 2024). The development of learning modules based on local wisdom has
proven to be very feasible and well received by students (Supriyadi et al., 2024). However,
educators may face challenges in implementing this curriculum and developing appropriate
teaching modules. Training programs for teachers can help address this issue by providing
guidance in creating innovative teaching materials that are relevant to local conditions and
aligned with the Learning Curriculum (Jasiah et al., 2024). The authors emphasize that while the
development of local wisdom-based learning modules is a promising solution, it is important to
provide ongoing professional development for teachers to ensure they can effectively
implement these modules and adapt them to students' needs and cultural contexts.

Recent studies highlight the positive impact of integrating local wisdom and culture into
education. The application of learning based on local wisdom in Indonesian classes has been
proven to increase students' love for Toraja regional culture (Jana et al., 2024). Likewise,
including local cultural motivation and politeness through language media in the elementary
school curriculum will increase student participation, learning motivation, and appreciation for
local culture (Sakti et al., 2024). Research on grade III students in Cikarang shows that teaching
materials based on local wisdom significantly increase cultural understanding, with an increase
in mastery from 20% to 90% (Mawarti et al., 2024). Furthermore, the application of learning
based on local wisdom is very important to strengthen students' cultural identities, preserve
cultural heritage, and develop positive character (Asror et al, 2024). These studies collectively
emphasize the importance of contextual and culturally relevant approaches in curriculum
development to enhance student engagement and cultural awareness. This shows that the
integration of local wisdom not only provides academic benefits, but also has a positive impact
on the development of students' character.

The purpose of integrating local wisdom in the Independent Curriculum is to provide
learning that is more contextual and relevant to students' real lives, while introducing and
preserving local cultural values and traditions. Thus, it is expected that students can
understand and appreciate their cultural heritage, which in turn will form a stronger character
and increase a sense of nationalism.
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METHOD

Research on the Integration of Local Wisdom in the Independent Curriculum: Introducing Local
Cultural Values and Traditions through Inter-Subject Learning, the most suitable method is the
quantitative method with an experimental or quasi-experimental approach. This approach was
chosen because it aims to measure the influence of integrating local wisdom in the curriculum
on students' understanding of cultural values and the achievement of their learning outcomes.
Experimental or quasi-experimental methods will be used to measure the direct influence of the
application of learning based on local wisdom on student learning outcomes. In experimental
design, there will be two groups: an experimental group that is taught with a learning approach
that integrates local cultural values between subjects, and a control group that follows the usual
curriculum without such integration. During the study, student learning outcomes are
measured through tests or evaluations that are relevant to understanding the local culture and
other academic skills. This measurement of results allows researchers to compare the direct
effects of the local wisdom-based learning approach on the achievement of student learning
outcomes. Researchers can conduct experiments in several schools or classrooms with learning
based on local wisdom. Students in the experimental group will follow a series of learning that
integrate local cultural values and traditions, while students in the control group follow
conventional learning. Student learning outcomes will be analyzed to see the difference in
achievement between the two groups.

The data collection techniques used in this study include questionnaires, learning
outcome tests, interviews, and observations. Questionnaires will be distributed to students to
measure their level of understanding of local cultural values as well as learning outcomes. In
addition, this questionnaire will also collect data on students' perceptions of learning that
integrates local culture. Learning outcome tests will be conducted before and after the
implementation of local wisdom-based learning to measure students' increased understanding
of local culture and learning outcomes related to the subject. Interviews with teachers and
curriculum managers will be used to dig deeper information about the challenges and
implementation of the Independent Curriculum. Observations were made to see firsthand the
application of local culture-based learning in classroom activities and student interactions.

The data obtained will be analyzed using quantitative statistical techniques. Descriptive
analysis will be used to describe the initial condition of students' understanding of local culture,
their attitude towards learning based on local wisdom, and the achievement of their learning
outcomes. Differential tests, such as the t-test, will be used to compare learning outcomes
between experimental groups that apply local wisdom-based learning and control groups that
do not. Linear regression will be applied to analyze the relationship between the application of
a curriculum based on local wisdom and the improvement of student understanding and
learning outcomes. Meanwhile, correlation analysis will be used to measure the extent to which
integrating local culture in learning is related to student learning outcomes.

RESULTS AND DISCUSSION

This study aims to analyze the implementation of the integration of local wisdom in the
Independent Curriculum in MTsN 2 and SMPN 2 Tembilahan Hulu. Through a qualitative
approach with in-depth interview techniques with the Deputy Head of Curriculum and
Teachers of Malay Culture of Riau, this study seeks to map good practices, challenges, and
impacts of the implementation of local culture-based education. The resulting findings not only
provide an empirical picture of the actual conditions on the ground, but also present a strategic
framework for the sustainable development of culture-based education. The following are
presented results and comprehensive discussions that are complemented by the support of the
latest research to strengthen the analysis.
Implementation of Basic Concepts of Local Wisdom in the Independent Curriculum

Based on the results of data analysis at MTsN 2 and SMPN 2 Tembilahan Hulu, the
integration of local wisdom in the Independent Curriculum is implemented through an
approach of three learning domains, namely intracurricular, co-curricular and extracurricular.
Intracurricular integration is carried out through Riau Malay Culture (BMR) subjects, co-
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curricular through the Project for Strengthening the Profile of Pancasila Students (P5) based on
local wisdom, and extracurricular through religious activities and local traditions such as Arba
Mustamir and traditional games.

The Deputy Head of Curriculum at MTsN 2 Tembilahan Hulu stated that "the school
integrates local wisdom into intra, extra and co-curricular activities." This implementation
shows that the school has attempted to make local wisdom an integral part of the educational
process. The main aim of integrating local wisdom is to foster students' sense of pride, love and
understanding of regional cultural heritage. The BMR teacher at SMPN 2 Tembilahan Hulu
explained that "local culture includes various traditions such as madihin, dance, drama,
pantomime and traditional games." Learning packaged in the form of direct practice, such as
traditional games and regional dances, has been proven to increase students' enthusiasm and
sense of pride in local culture.

From the perspective of character formation, education based on local wisdom
contributes to strengthening religious values, mutual cooperation, good manners and
togetherness. The Deputy Head of Curriculum at MTsN 2 Tembilahan Hulu emphasized that
"local wisdom supports the dimensions of faith, devotion to God Almighty, and noble
character." Another significant impact is the growth of positive attitudes towards cultural
diversity. The BMR MTsN 2 Tembilahan Hulu teacher observed that "students learn to
appreciate cultural differences because there are various ethnicities such as Malay, Banjar, Bugis
and Chinese in the class." This learning strengthens tolerance and multicultural understanding
in the school environment.

Application of Inter-Subject Learning Based on Local Wisdom

The research results show that inter-subject learning based on local wisdom has been
implemented, although not yet systematically. Integration can be seen in Arts and Culture
subjects through the practice of Jepin Dance, Social Sciences through learning the history and
local potential of coconuts, Indonesian through Malay poetry, and science through the use of
coconut waste as experimental material. The BMR MTsN 2 Tembilahan Hulu teacher said that
"there is informal collaboration with PJOK teachers through traditional games and Cultural Arts
through music and rhymes." However, this coordination has not been scheduled and still
depends on individual teacher initiative.

The main obstacles faced include coordination between teachers which is still informal,
limited sources of teaching materials, as well as structural obstacles in the form of not yet
recognizing BMR subjects in the Dapodik system. Deputy Head of Curriculum at SMPN 2
Tembilahan Hulu stated that "local content has not been structured in Dapodik so that BMR
lesson hours have not been officially recognized." Apart from that, the limited number of BMR
teachers with cultural backgrounds, high teacher rotation, and minimal training in developing
contextual teaching materials are significant challenges. Teachers also face challenges
characteristic of the alpha generation who are more interested in modern culture.

School Policy, Planning and Support

MTsN 2 Tembilahan Hulu has systematically integrated local wisdom through school
policies that cover three learning domains. Curriculum evaluation is carried out at the
beginning of each school year, including reflection on the integration of local cultural values
and implementation of the P5 theme based on local wisdom. In contrast, SMPN 2 Tembilahan
Hulu still faces structural obstacles. Integration of local wisdom is carried out through activities
such as the Fun Thursday Movement and BMR subjects, but this is not yet supported by written
policies. Directions are given verbally in teacher assignment distribution meetings, and local
content has not been accommodated in the Dapodik system. In terms of school support, the
BMR MTsN 2 Tembilahan Hulu teacher stated that the development of media and teaching
materials is still mostly carried out independently by teachers, while school support is more
focused on extracurricular activities and P5.

Student Response and Learning Impact

The report from the Deputy Head of Curriculum at MTsN 2 Tembilahan Hulu shows
that the application of local wisdom fosters a sense of pride, togetherness, religious character,
mutual cooperation, discipline and social concern. The BMR teacher observed that students
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were very enthusiastic, especially when learning was packaged interactively and musically. At
SMPN 2 Tembilahan Hulu, students also show increased enthusiasm and pride when learning
about local culture, especially through traditional games and regional arts. Although
quantitative pre-test and post-test data are not available, teacher reports indicate increased
understanding and appreciation students' culture significantly. The following is a systematic

comparison of the implementation of the integration of local wisdom between the two schools:
Table 1. Systematic Comparison of the Implementation of Local Wisdom Integration
Between MTsN 2 Inhil and SMPN 2 Tembilahan Hulu

Aspects

MT5sN 2 Inhil

SMPN 2 Tembilahan Hulu

Curriculum Policy

Systematically integrated in three
learning domains

It still faces structural constraints and
has not been recognized in the
dapodic system

utilization of local natural potential

Learning Planning Annual evaluation and | Limited adaptation to BMR books
development of structured P5 | from the service without in-depth
themes contextual adjustments

Teacher Collaboration Informal collaboration that | Limited and not formally scheduled
develops naturally in practice discussions

Learning Methods Innovative practicum and | Emphasis on thematic learning and
contextual learning approach contextualization of material

School Support Development of media and | Dependence on teaching materials
teaching materials by teachers | from the education office
independently

Structural Challenges Lack of cross-subject emphasis BMR class hours in the dapodic

system have not been recognized

Sustainability Strategy Expansion of the P5 theme and | Expectations of structural recognition

and collaboration with universities

Relevance to Pancasila
Student Profile

Integration of religious and social
values through religious activities

Emphasis on the value of mutual
cooperation and love for culture

The difference in implementation between the two schools is mainly due to school policy
factors and teacher commitment. MTsN 2 shows higher consistency in integrating local
wisdom through various learning domains, while SMPN 2 is still constrained by structural
aspects. Teacher capacity is also a significant differentiator, where MTsN 2 teachers are more
active in developing culture-based learning innovations. However, both schools face challenges
in terms of cross-subject coordination and the availability of adequate learning resources.
These findings confirm that the success of local wisdom integration does not depend only on
macro policies, but rather on the commitment of the school community and the adaptive
capacity of teachers in developing contextual learning. The differences between the two schools
also show the importance of a specific approach according to the conditions and resources that
each educational unit has.

DISCUSSION
Integration of Local Wisdom and Its Relevance to the Independent Curriculum

Research findings show that the three-domain approach (intra, co-, and extracurricular)
implemented at MTsN 2 Tembilahan Hulu reflects holistic local wisdom integration practices.
This pattern is in line with Hikam (2022) who emphasized that effective integration of local
wisdom must build a sustainable learning ecosystem through various learning domains. The
direct practice-based learning approach applied by BMR teachers supports Prasetyo's (2023)
findings regarding the effectiveness of experiential learning in increasing students'
understanding and appreciation of the value of local wisdom compared to conventional lecture
methods.
Contribution to the Pancasila Student Profile
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The integration of local wisdom has proven to play a strategic role in strengthening the
dimensions of the Pancasila Student Profile, especially the dimensions of faith, piety, noble
character, mutual cooperation and global diversity. These findings are encouraging research
results from Sari &amp; Utami (2021) which state that the internalization of local wisdom
values is effective in shaping student character and strengthening national identity amidst the
current of globalization. Ethnic diversity in the classroom actually becomes social capital in
multicultural learning. This is in line with the findings of Nasution et al. (2020) which shows
that learning based on local wisdom is able to reduce ethnic prejudice and build tolerance
between students.

Teachers' Structural and Professional Challenges

Structural obstacles such as the non-recognition of BMR subjects in the Dapodik system
have an impact on limited time and resource allocation. These findings confirm the research
results of Siregar (2022, 2023) which confirms that structural recognition is the main prerequisite
for the sustainability of local content programs. In addition, the limited capacity of teachers in
developing contextual teaching materials strengthens the findings of Nasution (2024) and
Halim (2023) regarding the importance of training sustainability and development of
technology-based learning media to reach the characteristics of the alpha generation.

Teacher Collaboration and Learning Innovation

Collaboration between teachers, which is still informal, turns out to be the main driving
force for cross-subject integration. This finding provides a new contribution compared to
previous research which emphasized more formal aspects of policy. This is in line with Rahman
(2023, 2024) who emphasized that structured collaboration can significantly increase the
effectiveness of culture-based learning. The use of practical methods, musicals and audio-visual
media supports the findings of Sari (2024) and Fadilah (2023) regarding the effectiveness of
contextual and multimedia approaches in increasing students' cultural engagement and
retention.

Policy Implications and Scientific Contributions

The main implication of this research is the need for a clearer policy framework and
structural support for the integration of local wisdom. Recommendation This research is in line
with Marbun (2024) and Fadilah (2024) who emphasize the importance of formal recognition,
strategic partnerships, and special budget allocations for the development of culture-based
education.Scientifically, this research contributes by presenting contextual analysis of the
Merdeka Curriculum, comparisons across educational levels, as well as new findings regarding
the role of informal collaboration and learning adaptations for the alpha generation. This
strengthens the position of local wisdom as a strategic investment in building the nation's
character and cultural resilience in the era of globalization.

CONCLUSSION

Based on the results and discussion, this study concludes that the integration of local
wisdom into the Independent Curriculum at MTsN 2 and SMPN 2 Tembilahan Hulu has
generated meaningful educational impacts, albeit with varying degrees of effectiveness. MTsN
2 Tembilahan Hulu demonstrates a more systematic and consistent implementation through a
three-domain integration model that incorporates intracurricular, co-curricular, and
extracurricular activities, allowing local wisdom to be embedded not only in formal instruction
but also in school culture and daily practices. In contrast, SMPN 2 Tembilahan Hulu
implements local wisdom in a more limited and informal manner, largely constrained by
structural challenges such as the lack of formal recognition of local content subjects within the
Dapodik system. The findings further indicate that experiential and contextual learning
approaches —such as traditional games, cultural arts, religious traditions, and the use of local
natural resources—significantly enhance students’” enthusiasm, cultural pride, and
understanding of local heritage, while also contributing to character education aligned with the
Pancasila Student Profile, including faith, noble character, mutual cooperation, creativity, and
respect for diversity. Classroom ethnic diversity functions as social capital that enriches
multicultural learning and fosters tolerance; however, persistent challenges remain, including

245



limited cross-subject coordination, insufficient contextual teaching materials, lack of structured
teacher collaboration and professional training, and reduced student interest influenced by
modern and digital culture. Despite these constraints, informal teacher collaboration and
pedagogical innovation emerge as key enabling factors, confirming that successful integration
of local wisdom depends not only on macro-level policy but also on strong school leadership,
teacher commitment, and adaptive instructional strategies.

Based on the conclusions of this study, it is recommended that the integration of local
wisdom within the Independent Curriculum be strengthened through comprehensive policy,
institutional, and pedagogical support. Formal policy recognition of local content subjects,
including their inclusion in national data systems such as Dapodik, is essential to ensure
sustainability, resource allocation, and institutional commitment. At the school level,
curriculum planning should adopt a structured three-domain integration model supported by
regular evaluation and systematic P5 planning to maintain coherence and contextual relevance.
Enhancing teacher capacity through continuous professional development, strengthening
structured cross-subject collaboration, and developing contextual as well as digital learning
resources — particularly to engage Generation Alpha—are also critical priorities. Furthermore,
partnerships with universities, local governments, and customary institutions should be
expanded to support curriculum development, teacher training, and cultural preservation.
Future research employing mixed-method or quantitative designs is encouraged to more
rigorously assess the long-term impact of local wisdom integration on academic achievement,
character development, and cultural resilience, thereby positioning culture-based education as a
strategic foundation for sustainable education in the era of globalization.
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